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I. Executive Summary
The Quality Enhancement Plan (QEP) titled Bringing the World to UNO: Global Learning and
Engagement is designed to improve student learning by addressing Global Learning and
Engagement. Bringing the World to UNO will address Student Learning Outcomes related to
improved Global Learning and Engagement knowledge, skills, and attitudes. The topic of the
QEP is well suited to the mission of the University of New Orleans (UNO) as an urban, research
university located in an exciting, multicultural city.

The QEP topic was selected via input from multiple stakeholders including students, alumni,
faculty, staff and administrators. Our plan is designed to coordinate efforts with two campus
initiatives addressing international education and service learning. Multiple QEPs currently
being implemented by other universities were reviewed to determine how best to organize our
plan to be reasonable in scope, yet powerful enough to yield meaningful results to identify
effective innovations, revise piloted strategies in need of improvement, and inform plans to
sustain effective practices.

The design of Bringing the World to UNO was purposely crafted to ensure that curriculum
modifications occurred in a stepwise fashion across both the general education (core)
coursework as well as upper level coursework associated with degree requirements in selected
majors. All five academic colleges will participate in Bringing the World to UNO.
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Key initiatives will be implemented via Bringing the World to UNO to improve student learning by
embedding content and opportunities for students to address Global Learning and Engagement
content and experiences. These initiatives include professional development and support for
faculty to address Global Learning and Engagement learning outcomes in selected courses and
programs of study, support for students to engage in co-curricular activities with a
global/multicultural focus, utilization of incentives to encourage students and faculty to address
Global Learning and Engagement content, and implementation of sustainability strategies to
increase the likelihood that successful practices will be continued beyond the five year Bringing
the World to UNO timeline.

Bringing the World to UNO uses a variety of assessment strategies, including both direct and
indirect methods aligned with each Student Learning Outcome (SLO). The selection of the
commercially available Global Perspectives Inventory as one instrument within the assessment
plan is based on pilot data collected by the QEP Development Committee.

The resources necessary to implement Bringing the World to UNO have been identified as have
key personnel to launch implementation. The faculty, staff, students, and administration of the
University of New Orleans are excited about the opportunity to address Global Learning and
Engagement in meaningful ways.
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II. Overview of Campus
The University of New Orleans (originally called Louisiana State University in New Orleans) was
established by Act 60 of the 1956 Louisiana Legislature in the wake of a citizens’ movement to
bring tax-supported higher education to the metropolitan area. UNO is categorized as an SREB
Four-Year 2 institution, as a Carnegie Doctoral/Research University-Intensive, and as a
SACSCOC Level VI institution. Our students enjoy a broad range of academic programs, nearly
one-quarter of which are at the master’s or doctoral level. In addition, extracurricular activities,
including NCAA intercollegiate athletics, an extensive program of intramural sports, and
frequent exhibits and programs in music, drama, ballet, and the fine arts round out the student
experience. U.S. News and World Report named UNO to its list of universities that place the
least financial burden on students. In this category, UNO ranks Number 1 in Louisiana and in
the top 20 nationally.

The total enrollment of the University of New Orleans is 9,234 students including 7,152
undergraduate and 2,082 graduate students. The student body of UNO is the most diverse of
the public institutions in Louisiana and includes students representing 42 states and 74
countries. The mission, scope and vision statements provide more clarity about the institution:

Mission
The University of New Orleans is a comprehensive urban research university committed to
providing educational excellence to a diverse undergraduate and graduate student body. The
University is one of the region's foremost public resources, offering a variety of world-class,
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research-based programs, advancing shared knowledge and adding to the region's industry,
culture and economy. The University of New Orleans, as a global community asset, serves
national and international students and enhances the quality of life in New Orleans, the state,
the nation, and the world, by participating in a broad array of research, service learning, cultural
and academic activities.

Scope
The University of New Orleans, as an urban research university, offers a number of challenging
and in-demand programs, many of which are uniquely linked to the rich and vibrant city of New
Orleans. The University of New Orleans grants baccalaureate, master's and doctoral degrees in
academic colleges, including but not limited to: business administration, education and human
development, engineering, liberal arts, and sciences, as well as interdisciplinary studies.

Vision
The University of New Orleans will be recognized as one of the preeminent urban research
institutions in the nation, noted for its commitment to excellence in teaching and in student
success; its location in a culturally vibrant city; its innovative and relevant undergraduate,
graduate, professional and research programs; and its role as a primary engine of social,
economic, intellectual and cultural development
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III. Identification and
Development of QEP Topic
In Summer 2013, UNO President Peter Fos asked Dr. Donna Dickerson, Interim Executive
Director of the Graduate School and SACSCOC consultant, to chair the QEP Topic Selection
Committee. Her acceptance of the assignment was followed by several meetings with
representatives of the Office of Academic Affairs to establish a set of parameters to guide the
QEP Topic Committee in their work to select a topic. After some discussion, it was decided that
in addition to observing the SACSCOC criteria for the Quality Enhancement Plan, UNO would
add additional “considerations” for the Topic Selection. The additional considerations to guide
the topic selection were that the QEP:


should not continue or repeat the first QEP but focus on a new topic;



must complement and address university’s urban mission;



must be cost effective in light of state cuts to the higher education budget;



should leverage existing or expected resources;



should build on existing initiatives already underway at UNO;



should create a strong linkage between Academic Affairs and Student Affairs;



should provide opportunities for significant innovations in pedagogy.

Ten members of the QEP Topic Selection Committee were appointed after recommendations
were received from the Deans of the academic colleges, the Dean of the library, and the Office
of Student Affairs. The committee began meeting prior to the end of the Fall semester and
continued meeting throughout the remainder of the 2013-2014 academic year.
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The first major step was to educate the UNO community about the nature of a QEP and its
goals. To that end, a QEP PowerPoint presentation was prepared and a QEP webpage was
established with key information about the QEP and a link to a Frequently Asked Questions
document. Dr. Fos sent an e-mail to the university community announcing the beginning of the
topic selection process, urging attendance at various informational sessions and encouraging
students, faculty and staff to submit topic ideas. A “suggest a topic” button was placed on the
QEP webpage.
The Committee established a timeline, reviewed a list of groups to whom presentations would
be made, and recommended that additional constituents be involved. Meetings were held with
the following groups during the fall 2013 and spring 2014 semesters at which the PowerPoint
presentation was used to begin discussions about possible topics and to address questions
related to the QEP purpose:


Faculty Senate



Student Government Association



University Council



Council of Deans



Staff Advisory Council



Advisors Council



Alumni Association Student Success Committee



Campus Open Forum

Early in the process, the Provost and Vice President for Academic Affairs sent an email urging
attendance at the meetings and encouraging faculty, students, and staff to develop ideas. Work
continued to solicit topics when an Interim Provost was appointed during the Spring semester.
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Follow up messages sent to students, faculty and staff urged attendance at the campus open
forum which was used as another means to solicit topics.

To manage the solicitation of actual topics and themes, a Qualtrics survey was developed. The
survey included seven topics proposed by members of the Topic Selection Committee based on
comments received in the various meetings and forums. The topics included:


Effective Professional Communication Skills



Community Engagement Through Service Learning,



Global Citizenship,



Hazard and Disaster Vulnerability and Resiliency



General Education Reform



Sophomore Year Experience



Quantitative Reasoning.

The topics were intended as “prompts” to encourage people to think about the broad array of
possible themes or topics for the QEP. Respondents were asked to respond to each proposed
topic using a Likert-type scale. There were also two open-ended questions asking for ideas not
presented on the list.
With the exception of the Campus Open Forum, which conflicted with another major campus
event, all presentations were well attended. At each event, questions were asked, and several
ideas submitted.
Results
The survey closed on April 6, 2014 with 193 surveys completed, 180 which were useable. 46%
of the responses were received from students, 32% from faculty members, and 22% from
members of the staff. Table 1 provides the results of the survey.
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Table 1: QEP topic survey results

An evaluation matrix that represented the major SACSCOC criteria and the UNO considerations
for a QEP was created and used by the committee to rank-order the topics. After gathering
information through the survey, group meetings, and email exchanges, the Committee analyzed
the results and their recurring themes. Central to the discussion was UNO’s mission as an
urban university and the unique opportunities it provided for our QEP.
The Committee narrowed the results to three possible topics:
1. Global Citizenship
2. Effective Professional Communication Skills
3. Community Engagement through Service Learning
When respondents were asked to think about how topics might be combined, there was
sentiment for the following combinations: 1) Global Learning with Community Engagement; 2)
Global Learning with General Education Reform; 3) Professional Communication with General
Education Reform; and 4) Community Engagement with General Education. While General
Education reform standing alone ranked fourth in the polling, there was recognition that General
Education was a significant instrument of transformational learning.

The committee did not ask for brief proposals or white papers from those who suggested topics,
because it was recognized that all of the topics had been used by many other universities
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accredited by SACS-COC and were therefore not only viable, but would potentially yield
valuable learning outcomes and measures as well. In subsequent discussions, the committee
explored the premise that no single topic needed to stand alone. Because Global Citizenship
ranked highest in the campus survey and in the committee’s own evaluation, the group
discussed at length the concept of “Global Learning and Engagement” in the context of the
myriad of opportunities in New Orleans to engage with the international populations, either by
working with non-governmental organizations, engaging with our own international students,
supporting those students who come to our intensive English program, or developing knowledge
of New Orleans’ various ethnic communities (such as the Vietnamese communities in New
Orleans East) and their history.

The Committee also reviewed data related to two existing undergraduate assessments to
determine the topic for the QEP: The University of New Orleans administers the NSSE every
other year to undergraduate students as an indirect measure to determine the perceived level of
student engagement. The most recent NSSE administration included the Experiences with
Diverse Perspectives Module. Results indicated lower scores for student attendance at events
or activities that encouraged them to examine their understanding of economic or social
inequality, issues of race, ethnicity or nationality, religious or philosophical differences, different
political viewpoints, or issues of gender or sexual orientation. Results indicated that students
rated slightly higher for having had discussions about these topics. (See Appendix A).

The current general education assessment plan in place at UNO addresses six goals, one of
which is contextual analysis. In fall 2014, a rubric was introduced in core curriculum classes that
address Student Learning Outcomes aligned with contextual analysis. The fall semester results
of the rubric indicated an average score of 1.7 (on a three point scale) with the following
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subscores: Appreciates cultural diversity – 1.5, Evaluates within a multicultural context – 1.4,
and Develops a personal value system – 2.1 (See Appendix B).

The Recommendation
Although Global Citizenship, Engaged Learning, and Professional Communication each
garnered interest across campus, the final recommendation to the President was that the topic
combine Global Citizenship with two or more of the topics, including General Education Reform.
The President requested that the Committee review other QEPs focused on Globalization to
recommend how the topics could be combined. Following a review of other closely aligned
topics (internationalization of the curriculum, global engagement, global citizenship, global
learning, cross cultural competence), a decision was reached to select Global Learning and
Engagement as the topic for the QEP and to design the implementation of the plan to address
both communication skills and the general education curriculum. Bringing the World to UNO
achieves the objective of combining Global Citizenship with the other areas of interest.

Summary of how topic is suited to the University of New Orleans

Figure 1 summarizes the ways in which global engagement and learning is aligned with campus
mission and student needs.
Global Learning and Engagement supports the mission of UNO as an urban, research university
and supports the Strategic Plan of the University


This topic has been prioritized by the students, faculty and staff



Assessment results from NSSE and general education rubrics indicate a need for Global
Learning and Engagement. Subsequent to the topic selection, pilot data from the Global
Perspectives Inventory provided additional support for the topic selection
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Addressing Global Learning and Engagement will allow the QEP to support
modifications in all levels of the curriculum, including the general education (core) as
well as upper division coursework in selected majors of study



The topic allows the QEP to build on two existing initiatives in place at the University of
New Orleans. The Service Learning program includes a similar scope of work focused
on curriculum revision and student recognition for completing specified levels of service
learning. The new International Center is designed to serve as a vehicle for coordinating
all faculty initiatives, student programs and resources with an International focus.

Figure 1: Factors Supporting Selection of QEP Topic

Indicated as a Need by
NSSE, Student
Assessment and GPI
Survey Data

AACU High‐Impact
Educational Practices

Supports Curriculum
Change in Core
(General Education) &
Specialized (Major)
Levels of Study

Aligns with Existing
Service Learning
Program

Prioritized Topic by
Student & Faculty

Global
Learning
and
Engagement

International Programs
and Resources
Recently Organized in a
New Center

Aligns with UNO
Mission

Supports UNO 2020
Strategic Plan
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The next step in the process involved soliciting input from the Deans, the Provost and Vice
President for Academic Affairs, the Office of Student Affairs, and Staff Council to identify the
members of the QEP Development Committee. Table 2 provides the membership of the
Committee.
Table 2: QEP Development Committee
John Hazlett

Steve Striffler
Lora Amsberryaugier
Rasheed Azzam

Professor, English
Director, BA
International Studies
Professor, Anthropology
Associate Dean

Guenter Bischof

Professor, Electrical
Engineering
Professor, History

Brandon Bonds

Student

Elaine Brooks

Professor, Foreign
Languages & Director,
Interdisciplinary Studies
Assistant Librarian

Gena Chattin
Alea Cot

Sonnet Ireland

Assistant Librarian

Darrell Kruger

Bhaskar Kura

Dean, College of
Education & Human
Development
Chair, Civil Engineering

Joyce Lambert

Professor, Accounting

Zhengchang Liu

Assoc Professor,
Biology

Christy Heaton

Liberal Arts
Library

Vice-Chair
Assessment
Subcomm
Student Learning
Outcomes Subcomm
Literature & Best
Practices
Support to Writing
Team

Liberal Arts

Barbara Herlihy

Peggy Gaffney

Chair

Engineering

Assistant Vice President
for International Affairs
Director of Institutional
Effectiveness
Associate
Dean/Advising
Assoc Director for
Operations & Programs
Professor, Counseling

Leslie Culver

Liberal Arts
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Student
Government
Association
Liberal Arts

Library
International Center
Office of Academic
Affairs
Business
Administration
Enrollment
Management
Education & Human
Development
Library
Education & Human
Development
Engineering

Business
Administration
Sciences

Assessment
Subcomm
Assessment
Subcomm
Student Learning
Outcomes Subcomm
Assessment
Subcomm
Student Learning
Outcomes Subcomm
Student Learning
Outcomes Subcomm
Assessment
Subcomm
Chair, Assessment
Subcomm
Literature & Best
Practices
Chair, Subcommittee
on Student Learning
Outcomes
Assessment
Subcomm
Student Learning
Outcomes Subcomm
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Sathi Mahesh

Professor, Management

Assessment
Subcomm
Student Learning
Outcomes Subcomm

Jeanne Pavy

Director, Student
Involvement &
Leadership
Associate Librarian

Business
Administration
Office of Student
Affairs

Dale O’Neill

Library

Peter Schock

Chair, English

Liberal Arts

William Sharpton

Associate Provost

Laura Siu

Student

Toni Slessinger

Admissions Counselor

Tumulesh Solanky

Chair, Mathematics

Office of Academic
Affairs
Student
Government
Association
Enrollment
Management
Sciences

Literature & Best
Practices
Literature & Best
Practices
Support to Writing
Team
Support to Writing
Team

Richard Speaker

Assoc Professor,
Curriculum & Instruction

Ken Walsh

Assoc Professor,
Management
Professor, Mechanical
Engineering

Ting Wang
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Education and
Human
Development
Business
Administration
Engineering

Student Learning
Outcomes Subcomm
Literature & Best
Practices
Chair, Literature &
Best Practices
Literature & Best
Practices
Student Learning
Outcomes Subcomm
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IV. Development of Student
Learning Outcomes
Bringing the World to UNO is designed to increase the level of global learning and engagement
for our students. As indicated in the next section, there are many definitions of concepts closely
related to Global learning and Global engagement. The QEP Development Committee used a
four step process to create the Student Learning Outcomes to be addressed by the project.
First, the Bringing the World to UNO Development Committee reviewed definitions of related
terms following the recommendations of a faculty members from other institutions with similar
QEP topics. Next, the Committee adopted definitions for Global Learning and Global
Engagement. Following are the adopted definitions:
Global Learning is:


Focused by engagement with big questions, both contemporary and enduring;



Practiced extensively, across the curriculum, in the context of progressively more
challenging problems, projects, and standards for performance;



Anchored through active involvement with diverse communities and real-world
challenges;



Demonstrated through the application of knowledge, skills, and responsibilities to new
settings and complex problems.

Source: Association of American Colleges and Universities, 2007
Global Engagement is:
A level of comprehensive internationalization that supports students learning to:


Engage effectively in the world community
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Commit to meaningful relationships with partners in other parts of the world



Communicate effectively with individuals from other countries and cultures.

Source: This definition includes components from other definitions
Using these definitions as a framework, the Committee charged a subcommittee with
developing draft SLOs to be reviewed by the team. The subcommittee reviewed information in
the literature describing the development of Student Learning Outcomes and decided to create
Student Learning Outcomes in three areas: knowledge, skills and attitudes. A full description
was created by the subcommittee for each term as seen below:
1. Knowledge. Students will demonstrate their grasp of knowledge that reveals the global
imprint of their undergraduate experience at UNO, whether derived from the disciplines of
history, geography, languages, the arts, or from study of the topics of diversity, sustainability,
and global problems and opportunities. Students will understand the complexity,
commonalities, and interdependence of the world’s cultural, national, human, and natural
resources and incorporate that understanding into their general knowledge, academic
specializations, and world views.
2. Skills. Students will demonstrate that they have gained skills in analysis, communication,
and technology that allow them to engage the complexities of the world: that is, to problemsolve and effectively interact and work with people of different cultures, nationalities, and value
systems.
3. Attitudes and Behavior. Students will demonstrate that they have accepted the values of
respect, sensitivity, and receptiveness to diverse perspectives, and that they have embraced an
ethos of global citizenship that prepares them to be ethically and socially responsible stewards
of the world’s cultural, national, human, and natural resources. Such students will also exhibit a
commitment to continued learning about global issues.
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Following the development of these descriptions, committee members focused on creating
measurable outcomes for each target area. The Bringing the World to UNO Development
Committee reviewed a number of Student Learning Outcomes in each category (knowledge,
skills, attitude) from other QEPs focused on global learning, global engagement, and related
topics (e.g., internationalization of the curriculum). The Committee also reviewed published
assessment tools including the VALUE rubrics (AAC&U, 2007).

Figure 2 provides the six Student Learning Outcomes identified for the University of New
Orleans Quality Enhancement Plan.

Figure 2: Bringing the World to UNO
Student Learning Outcomes

Knowledge
• Students identify, describe, and explain global and intercultural conditions and
interdependencies.
• Students make informed critical assessments of global events, processes, trends
and issues and convey the interconnectedness of political, economic and
environmental systems.

Skills
• Students analyze, interpret, and evaluate global and intercultural issues via
engagement strategies including the use of information technologies.
• Students demonstrate an ability to communicate and interact effectively with
members of other cultures.

Attitudes
• Students reflect upon and integrate global learning and engagement experiences.
• Students recognize and appreciate cultural diversity and multiple world views.
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V. Review of Literature and
Best Practices
The Role of Global Education in the 21st Century
In their 2011 report, “Strength through global leadership and engagement: U.S. higher
education in the 21st century, “ the American Council on Education Blue Ribbon Panel on
Global Engagement declared global engagement to be a necessity within institutions of higher
education: “Active engagement with the rest of the world has become fundamental to a high
quality education, one that prepares students and their communities for the larger world in which
they will live and work” (ACE, 2011, p.6).

The University of New Orleans has responded to this imperative by adopting a Quality
Enhancement Plan focused on Global Learning and Engagement that will transform the
institution and create truly globally engaged graduates. The rationale and potential impacts of a
globally engaged campus as articulated in the ACE report reflect our understanding of the
transformative process we are preparing to undertake: “It is the obligation of colleges and
universities to prepare people for a globalized world, including developing the ability to compete
economically, to operate effectively in other cultures and settings, to use knowledge to improve
their own lives and their communities, and to better comprehend the realities of the
contemporary world so that they can better meet their responsibilities as citizens” (ACE, 2011,
p. 14). Therefore, the decision of a university to move toward a globally engaged faculty and
student body is not an isolated initiative. It is, as others have emphasized, a holistic
transformation that will permeate all aspects of campus life. “Comprehensive
internationalization is a commitment, confirmed through action, to infuse international and
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comparative perspectives throughout the teaching, research, and service missions of higher
education. It shapes institutional ethos and values and touches the entire higher education
enterprise. It is essential that it be embraced by institutional leadership, governance, faculty,
students, and all academic service and support units. It is an institutional imperative, not just a
desirable possibility” (Hudzik, 2011, p. 6).

In developing Bringing the World to UNO, we have learned not only from the richly informative
reports provided by ACE and other higher education organizations, but also from the efforts and
successes of our peers in this area and from the formally published scholarship on the best
academic practice associated with campus internationalization. Together, these resources have
provided us a firm understanding of the issues and tasks to be addressed through the planning
and implementation of our QEP, including transforming the curriculum to address global
learning in both general education and undergraduate disciplinary contexts, enriching the larger
campus environment with extracurricular opportunities for global awareness, creating a faculty
development program to foster curricular and pedagogical innovation, and implementing
meaningful assessment practices, both course-integrated and campus-wide.

Transforming the Curriculum
Any program of globalization will require a multifaceted approach that addresses curricular
transformation at several levels. A common observation in the globalization literature is that
while programs of international exchange and study abroad for students are important
cornerstones of globalization, they are not sufficient to build global engagement with all students
(Rudisille, et al., 2011, pp. 8-9, Greene and Shoenberg, 2006, pp.2-3). UNO has strong, welldeveloped anchors in international exchange and study abroad, but these programs reach a
small number of faculty and students. We need to develop plans and activities that move our
students through the various layers of community and civic engagement as defined in Rudisille
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(Rudisille et al., 2011, p. 10,). The experiences of students who have studied abroad can be
shared with other students, through a purposefully designed curriculum that also allows
“domestic and international students to interact in meaningful ways” (ACE, 2012, p.19).
While some institutions have opted to create a specific globalization course that is required of all
students to ensure exposure to globalization concepts regardless of major, another approach is
to embed elements of global learning in all disciplines. In “Where Faculty Live:
Internationalizing the Disciplines,” Greene and Shoenberg go so far as to assert that the
incorporation of global content, knowledge, processes, attitudes, and behaviors needs to be
rooted in the disciplines that make up the departmental homes of faculty. From these
disciplinary homes, faculty members engage with the disciplinary viewpoints and forms cultural
knowledge that provide students with the experiential learning related to global competencies
that are acquired through general education coursework and the undergraduate major (Greene
and Shoenberg, 2006, pp. 6-7).

The ways in which students are invited to engage with global issues, while varying from
discipline to another, should always be designed to ensure a specific level of cultural
engagement. “Ideally, students will be required, at various stages through their program of
study, to work on tasks that are structured in such a way that they cannot be successfully
completed without a meaningful exchange of cultural information” (Leask, 2009, p. 211).
At the same time that global engagement experiences are embedded in specific disciplines, the
institution must also “support collaboration with other departments on the development of
interdisciplinary courses and research with a global or international focus” (Hudzik, 2011, p. 25).

Special areas of emphasis for UNO: General Education and Intercultural Communication
We are particularly interested in using Bringing the World to UNO to reinvigorate and enrich our
General Education (core) curriculum, which has received renewed attention and been
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substantially reformed during the last two years leading up to the development of Bringing the
World to UNO. In their opinion piece “An Inconvenient Education,” published in The Educational
Forum, Ford and Friederici argue that addressing global problems today requires nothing less
than a radical re-thinking of general education curricula: “General education requirements must
be reconfigured so that they address the global and regional issues to which students will have
to respond in their lifetimes. A university curriculum that focuses attention on real-world issues-however inconvenient--is more useful than one that does not” (Ford and Friederici, 2008, p.
296). The 2012 ACE report titled Mapping Internationalization on U.S. Campuses also asserts
that more should be done to address internationalization through general education. While
courses and international “tracks” within specific disciplines are useful, they are limited to
students who choose them, and “institutions will need to take measures to ensure
internationalization permeates the curriculum . . . “(ACE, 2012, pp. 23-24).

Some institutions develop a single course required of all students, while others attempt to
embed a global learning component in a significant number of general education courses. This
more distributed approach works best for our institution, as it aligns with the practical needs of
our programs that have little room for additional credit hours and also support our efforts to
reform general education courses and include the globalization element more broadly in the
curriculum. Thus, “Instead of constituting an expensive ‘add-on’ program, global learning-asgeneral-education can provide a practical way for educational planners to promote a global
learning experience for the entire student body” (Reich, 2012, p. 466).

We also see intercultural communication as a key element of Bringing the World to UNO, one
that we hope to embed broadly in the curriculum, not only in professional or technical writing
and communication courses. While business disciplines have perhaps been more attuned to
the need for intercultural communication, the need clearly goes beyond this specific discipline or
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professional schools generally. “In today’s complex business environment, the significance of
communication has been acknowledged, and although it is important in business activities in
general, the role of communication is fundamental to international encounters, because the
complexity of interactions increases. Therefore, global professional communication requires a
new type of communicative competence, which has recently been addressed from different
perspectives” (Louhiala-Salminen and Kankaanranta, 2011, p. 244). In an attempt to define
“intercultural competence,” Deardorff surveyed scholars of intercultural communication and
administrators of internationalization programs, and concluded that “The top three common
elements were the awareness, valuing, and understanding of cultural differences; experiencing
other cultures; and self-awareness of one’s own culture” (Deardorff, 2006, p. 247).

The current literature suggests that a variety of instruments are available for assessing
intercultural competence, and that a mixture of assessment tools is probably the optimal
approach. Arasaratnam provides a useful review of existing measures of intercultural
communication competence, while still asserting that a more flexible instrument that works for
more diverse groups should be developed (Arasaratnam, 2009, p. 2). Wang discusses the
strengths as well as the limitations of the Intercultural Development Inventory (IDI), specifically
in the context of technical writing courses (Wang, 2013).

Transforming the Campus
Global engagement must move beyond the curriculum to promote global awareness and
understanding through the larger learning environment in which students are embedded. The
literature on internationalization provides numerous examples of activities and programs that
engage students outside the classroom. Rudisille et al., (2011, pp. 23-41), for example, report
on a study of campus professionals and students about their global engagement programs.
They provide an extensive catalogue of the extra-curricular initiatives that foster
23

Bringing the World to UNO: Global Learning and Engagement
University of New Orleans
internationalization: model UN programs, conferences, programs about international students,
service learning opportunities, volunteering opportunities, speeches, colloquia, discussions, and
festivals and other social events. Activities meant to help students develop an understanding of
global leadership (as well as aspire to leadership themselves) included a global leadership
conference, an annual global education institute, and various speaking engagements by
international participants. Further, as Leask observes. “It is the interplay between the formal
and the informal curriculum within the institutional policy context that is critical to improving the
quality and quantity of interaction between international and domestic students” (Leask, 2009, p.
219). Leask describes several initiatives that were successful in drawing together domestic and
international students outside the classroom: an online peer mentoring program that pairs up
domestic and international students, a guide created for students, faculty, and staff on
interacting with others, which is used as the basis for workshops, conversation groups, crosscultural lunches, and the provision of specific spaces for international activities (Leask, 2009,
pp. 213-14). Finally, Braskamp and Engberg (2011, p. 38) contend that the overarching goal of
“activities that purposefully foster pluralism and multiple cultural values outside the classroom” is
“fostering socially responsible dispositions” among students.

Faculty support and development
Widespread and meaningful faculty involvement is crucial to the successful implementation of
any internationalization initiative: “As comprehensive internationalization seeks to significantly
widen the circle of those involved, a large number of faculty will be challenged to broaden their
base of knowledge and experience for both classroom and research purposes. If they are not
brought into the process effectively, they may see this variously as an inconvenience, as
interference in academic freedom, a challenge, and something distasteful” (Hudzik, 2011, p.
29). Once faculty participation has been enlisted, resources must be marshalled to provide
adequate support : “Since faculty are central to many of the elements of internationalization,”
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the 2012 ACE report notes, “institutions need to carefully consider the development needs of
faculty and the investment of resources necessary to strengthen faculty capacity for
stewardship” (“Mapping,” p. 16). At a minimum, Leask observes, successful faculty stewardship
requires that faculty members “must have an understanding of the cultural foundations of
knowledge within their discipline as well as the ability to manage student diversity in the
classroom. They need to understand the cultural forces that have shaped their discipline over
time and how they continue to do so and use this knowledge to construct appropriate learning
and assessment tasks” (Leask, 2009, p. 212).

Another vehicle reported in the literature to promote faculty development is the support of
Learning Communities. In a learning community the goal is to advance the collective knowledge
in a way that supports the growth of individual knowledge (Scardamalia & Bereiter, 1994).
Bielaczyc and Collins (1999) describe four characteristics of successful learning communities
including: 1) diversity of expertise among members, 2) a shared objective of continually
advancing the collective knowledge, 3) an emphasis on learning, and 4) mechanisms for
sharing what is learned. See Appendix C for a description of learning community elements.

Outcomes and Assessment
The 2011 report of the American Council on Education notes the importance of establishing
appropriate student learning outcomes in order to effectively assess internationalization
initiative: “ Although classroom-level assessments of global learning certainly provide useful
information, as institutions continue to refine their overall internationalization assessment
strategies, an important next step will be to implement more formal, institution-wide
benchmarking of learning outcomes and incorporate these measures more broadly into plans
and procedures for evaluating internationalization” (p. 13). It is axiomatic that these
assessments must measure more than the students perceptions of their own educational
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experience:: “Measuring student’s self-perceptions is not without value, but the inferences we
can draw only relate to how students view their educational experience, not whether their
education produced an externally-defined intended outcome” (Sperandio et al, 2010, p. 19).
The University of Michigan’s internationalization initiative, the Global Intercultural Experience for
Undergraduate (GIEU) has relied on a “mix of qualitative and quantitative assessment
measures, both immediate and long-term, [which] have been essential to understanding and
refining GIEU” (Miller and Fernandez, 2007, p. 62).
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VI. Implementation Plan
Bringing the World to UNO will implement actions related to four initiatives to increase student
global learning and engagement. These initiatives focus on curriculum restructuring, cocurricular activities, providing incentives for all stakeholders, using assessment data to verify
positive practices and identify modifications needed, and developing structures to sustain global
learning and engagement beyond the five year implementation period.

Existing University Initiatives

Bringing the World to UNO is designed to build on work already begun through two other
university initiatives: International studies and Service Learning. The University of New Orleans
(UNO) has been actively engaged in the development of a thorough-going internationalization
strategy since 1990. During the past 25 years, faculty and administration committees have
produced numerous documents and strategic plans for the implementation of various
international initiatives. One recent development was the opening of a new International Center
in Spring 2015 that co-locates all key services and structures that support international students,
studies and programs. One such program is the UNO Study Abroad program which has grown
significantly since the launch 40 years ago of the Innsbruck summer program. Three faculty who
direct international programs (Marshall Plan Center for European Studies, Latin American
Studies, B.A. in International Studies) are also located in the center.
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The Mission of The Office of Service Learning and Institutional Community Engagement
(SLICE) at the University of New Orleans is to serve the region, the nation, and the world atlarge by engaging our undergraduate and graduate students in academic work that intersects
with the needs of community organizations. Through programs, research, courses and events,
service learning at UNO endeavors to generate innovative solutions to challenges and achieve
sustainable outcomes that benefit our partners and create a legacy of engagement with the
communities served through service learning courses, major community initiatives, and service
learning events. Service Learning activities are organized in four thematic areas: quality of life,
recovery and renaissance, global community impact, and spotlight on music. Please see
Appendix D for a description of each area.

As seen in figure 3, Bringing the World to UNO is designed to work in collaboration with two
existing initiatives: the service learning program and international programs. The figure indicates
the specific activities that involve shared work between two initiatives. Note that both Bringing
the World to UNO and the Service Learning Project share a common interest in working with
faculty to embed new content and learning activities in courses and to recognize students who
complete learning activities at a given level.
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Figure 3: Activities Collaboratively Supported by QEP and Service
Learning Program
1) Identify courses that include
specific content, requirements,
and/or opportunities.
2) Work with office of Registrar to
code identified courses in
catalog.
3) Establish levels of student
recognition for completing
achieving specified levels of
service learning or global
learning/engagement
4) Market opportunities for global
learning/engagement and
service learning to UNO
Students, faculty and
community.

Study Abroad

Global Learning
& Engagement
QEP

Service
Learning
Program

International
Studies

International Service Learning
Initiative 1: Curriculum Enhancement

Action 1.1: Infuse global learning opportunities within the general education (core) curriculum.

The general education (core) curriculum at the University of New Orleans follows requirements
established by the Louisiana Board of Regents. All students complete 39 credit hours of core
curriculum in six content areas: English composition, mathematics, science (requires at least 3
hours of biology), art, social sciences, and humanities (requires at least 3 hours of literature). In
the last two years, the UNO General Education Committee has revised the general education
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requirements by creating a menu of courses (See Appendix E) that meet the general education
requirements in each discipline and adopting a revised set of general education assessments.

Bringing the World to UNO will infuse global learning and engagement content and activities
within the core curriculum by supporting faculty in each discipline to revise specific courses.
Year one will begin with two core discipline areas: English composition and biology. These two
areas have been targeted since all students take prescribed courses in these disciplines. The
Bringing the World Implementation Team will identify two faculty in each discipline for
participation in professional development addressing global learning and engagement. These
faculty will participate in professional development prior to the beginning of the academic year to
learn strategies to incorporate content and learning activities related to at least one of the Global
Learning and Engagement Student Learning Outcomes addressed by Bringing the World to
UNO. During the course of the semester, these faculty will receive support via Adobe Connect
sessions from a faculty member in their content area at another university already addressing
Global Learning and Engagement in the general education curriculum. Initial universities already
identified for potential faculty consultants include: the University of Florida, Kennesaw State
University, Duke University, and the University of Texas-Tyler.

In year two, the same process will be followed for the other disciplines in the core curriculum.
Since these disciplines offer multiple courses, three faculty from each discipline will be selected
to ensure that a broad array of courses address the global learning and engagement student
learning outcomes. Following are the steps that will be followed to identify participating faculty:



Faculty members submit an application to participate in the QEP by nominating a course
to be revised;
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The Professional Development Subcommittee of Bringing the World to UNO
Implementation Team selects participating faculty members by ensuring that the
identified courses address the targeted discipline and have potential to address one or
more of the targeted Student Learning Outcomes;



Faculty members attend and participate in the Professional Development session
organized by the Professional Development Subcommittee. The session will focus on
the student learning outcomes, strategies to include global learning and engagement
content and learning activities, using the assessment tools to measure student learning,
and expectations for working with the content consultant;



Faculty members revise the identified course to address global learning and
engagement;



Faculty members teach course and evaluate student learning outcomes while receiving
support from the content consultant and the Bringing the World to UNO Subcommittee
on Professional Development;



At the end of the semester, faculty member submits student learning outcome
assessment data and log documenting positive practices and barriers addressed.

For the first two years of the project, content consultants will be identified from other universities
that currently address global learning and engagement. UNO faculty members who show
potential for serving as content consultants will be identified by the Bringing the World to UNO
Professional Development Subcommittee. These faculty members will be asked to assume the
role of content consultant as other faculty begin the process of revising courses to address
global learning and engagement learning outcomes.

Action 1.2: Support targeted degree programs to serve as models of global learning.
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Beginning in year three, the focus of curriculum enhancement will expand to the upper division
coursework included as requirements for specific major areas of study. As seen in Table 3, a
major in each academic college has been targeted.

Table 3: Majors targeted for curriculum revision
College
College of Business
Administration
College of Education and
Human Development
College of Engineering
College of Liberal Arts
College of Sciences

Major
B.S. Management

Credit Hours
120

B.S. Elementary Education

120

B.S. Civil Engineering
B.A. International Studies
B.S. Earth & Environmental Sciences

127
120
120

Each college will form a curriculum redesign team of approximately four faculty representing the
appropriate department and discipline. Bringing the World to UNO will provide ongoing
professional development and support using a Learning Community model. Each Learning
Community will receive support from a Program Consultant faculty member from another
university that is currently addressing global learning and engagement at the “upper division”
course level. The focus of curriculum redesign will be to map where and how the Student
Learning Outcomes can be addressed within multiple courses required in the program of study.
As stipulated by the Louisiana Board of Regents, major requirements in undergraduate
programs of study must comprise at least 25% of the total credit hours required for the degree.
For all targeted programs except Civil Engineering, major requirements include 30 credit hours.
UNO requires that at least 50% of these required courses be upper division courses. Bringing
the World to UNO personnel will work with each curriculum team to identify a minimum of four
courses within the major requirements to address the global learning and engagement
outcomes. It is important to note that the actual number selected will be based on an assurance
that the selected courses, as a group, address all of the global learning and engagement
student learning outcomes.
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Action 1.3: Expand curriculum enhancement activities to other degree programs.

Beginning in year four, the process completed for the initial group of degree programs will be
offered for another group of degree programs. Each college will submit the programs of interest
based on their own need and the success achieved with the redesign of the initial degree
program. Representative faculty will participate in a Professional Development session hosted
by the Bringing the World to UNO Professional Development Subcommittee to describe the
curriculum enhancement process. Faculty associated with the initial group of redesigned degree
programs will participate. Based on the commitment demonstrated, as well as the ensuring
representation across university programs, the Bringing the World to UNO Implementation
Team will select the degrees to enhance in this phase of the project. The process will follow the
same Learning Community model used to support the initial set of faculty teams with two
modifications: 1) the process will be adjusted based on feedback received from the first faculty
teams, and 2) members of the first faculty teams will assist in delivering professional
development and support within the Learning Communities.

Initiative 2: Incentivize Participation

Action 2.1: Provide incentives for faculty to address Global Learning and Engagement learning
outcomes.

Bringing the World to UNO will use several strategies to increase faculty participation in the
project. A financial stipend will be provided to faculty who participate in the Bringing the World to
UNO Professional Development activities. Stipends will be provided for both the course revision
level as well as the program development level.
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Another incentive will result from identifying specific courses that address one or more of the
Global Learning and Engagement student learning outcomes. Following successful
demonstration via assessment data that the course addresses the student learning outcomes,
the Bringing the World to UNO Subcommittee on Curriculum will nominate the course to be
designated in the catalog as a Global Learning/Engagement Course. Faculty who successfully
demonstrate global learning and engagement will also be featured in campus publications to
disseminate positive practice. Another incentive will involve selecting some faculty with
successful practices to serve as a Content or Program Consultant to other faculty. This level of
service will also be compensated with a stipend.

Action 2.2: Create and institutionalize a Global Learning Certificate to recognize student
learning and accomplishments.

Bringing the World to UNO will establish a mechanism to recognize students who address
Global Learning and Engagement within their program of study. Based on information received
from student interviews as well as from other QEP programs disseminated at the SACSCOC
meeting, two levels of recognition will be developed. This approach will increase the number of
students eligible for recognition. Table 4 provides the criteria that will be used to select students
for recognition at the graduation commencement ceremony. Students meeting these criteria will
be recognized in the graduation bulletin as well as by wearing a special cord as part of their
academic regalia. These criteria will be adjusted based on performance data gathered during
project implementation as part of the sustainability plan.
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Table 4: Requirements for Global Learning and Engagement Certificate
Global Learning and Engagement - Blue
Level
Curriculum Requirements

Global Learning and Engagement – Silver
Level
Curriculum Requirements

Complete at least 3 Global
Learning/Engagement Courses at both the
general education and major requirements
levels and demonstrate satisfactory
achievement of the Global
Learning/Engagement Student Learning
Outcomes

Complete at least 4 Global
Learning/Engagement Courses and
demonstrate satisfactory achievement of the
Global Learning/ Engagement Student
Learning Outcomes

OR
Complete at least 3 Global
Learning/Engagement Courses at any level
and demonstrate satisfactory achievement of
the Global Learning/Engagement Student
Learning Outcomes and
Complete one semester of the Study Abroad
program or complete 6 credits of a foreign
language beyond the college requirements
Co-Curricular Requirements

Co-Curricular Requirements

Attend or Participate in 6 Global
Learning/Engagement approved events

Attend or Participate in 6 Global
Learning/Engagement approved events

Complete at least 20 service hours addressing
a Global/Multicultural need

OR
Complete at least 20 service hours addressing
a Global/Multicultural need

Action 2.3: Provide administrative incentives by increasing enrollment in Global
Learning/Engagement courses.

While the University of New Orleans has not formally adopted a Responsibility Centered
Management (RCM) model of funding, generation of student credit hours is one metric used to
determine college budget. Bringing the World to UNO includes a mechanism to identify those
courses with a focus on Global Learning and Engagement. The Bringing the World to UNO
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Curriculum Subcommittee will provide a list of approved courses to the Office of Academic
Affairs so those courses can be identified in the University Catalog and course list published
each semester for registration with a special designation (such as GL/E). This process will
ensure that students with an interest in addressing Global Learning/Engagement will have
appropriate information to guide the registration process.

Initiative 3: Institutionalize Process

Action 3.1: Create and institutionalize a repository of global learning practices to support
improved teaching and learning.

Bringing the World to UNO will create an electronic repository of positive practice to serve as a
resource to UNO faculty and staff to design, implement, and evaluate academic and cocurricular activities focused on Global Learning and Engagement. The repository will include:
learning activities successfully implemented in university classes, recommended materials
focused on global content/issues, and recommendations to support effective instruction. Each of
the three Subcommittees (Curriculum, Co-Curricular Activities, and Assessment) will post
recommended strategies on the repository. All faculty who participate in course and program
redesign activities will maintain a log of successful strategies, barriers and strategies used to
overcome barriers. The log, used as part of the Professional Development model, will allow the
Management Team to identify specific strategies that may overcome real or perceived barriers
to addressing Global Learning/Engagement content within courses. Strategies resulting from an
analysis of these logs will be posted in the repository to assist other faculty. The Co-Curricular
Activities Subcommittee will post community resources as well as successful practices on the
repository. The Assessment Subcommittee will post strategies for using the adopted rubrics to
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assess student performance on the repository. The project staff will include a graduate assistant
to update and maintain the repository.

Action 3.2 Disseminate student learning outcomes gains internally and externally to increase
awareness and promote expanded practice.
Multiple strategies will be used to disseminate Student Learning Outcomes achieved via Global
Learning and Engagement activities. Table 5 provides an overview of each strategy.

Table 5: Bringing the World to UNO Project Dissemination Activities
Activity
Presentation to Bringing the
World to UNO Implementation
Team
Presentation to President’s
Cabinet
Presentation to Faculty
Senate

Presentation to Staff Council
Presentation to Student
Government Association
Presentation to General
Education Committee
Presentation to University
Courses and Curriculum
Committee
Global Learning and
Engagement Summit
Annual Report
UNO website
UNO Magazine

Targeted Audience
Timeline
Faculty, staff and student
Monthly
representatives responsible for
implementation of Bringing the World
to UNO
President, Vice-Presidents and Deans Semester
Faculty – this body also supports
several subcommittees. The
Academic Programs & Standards
Subcommittee will be targeted
Staff
Students
Responsible for standards associated
with general education requirements
Responsible for reviewing and
approving all course and curriculum
modifications
Administrators, Faculty, Staff and
Students
Administrators, Faculty, Staff, and
Students
General Public and all UNO
Stakeholders
General Public and all UNO
Stakeholders

Quarterly

Semester
Semester
Semester
Semester

Annually
Annually
Ongoing
Twice annually

Action 3.3: Utilize Bringing the World to UNO data to promote improved policy and practices to
expand global learning efforts.
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The assessment data collected via the implementation of Bringing the World to UNO will be
used to identify needs for changing policy and or practice. At the University of New Orleans,
policy is organized by the office responsible for oversight of the policy – either the Office of the
President or a Vice President. The Bringing the World to UNO Assessment Subcommittee will
review the logs of barriers and strategies maintained by participating faculty to determine where
specific policies may be problematic.

The Coordinator of Bringing the World to UNO will present policy modification recommendations
to the appropriate administrator with responsibility for the policy. It is projected that the most
likely needs for policy revision will reside with the Office of Academic Affairs or the Office of
Student Affairs.

The primary purpose of the Global Learning and Engagement Repository is to promote
improved practice throughout the campus. The professional development component of the
project, as well as the assessment component of the project, are designed to identify successful
practices that can be disseminated. Another vehicle to increase the use of successful practices
is the incentive model used to inform the design of the project (see Initiative 2).

Action 3.4: Support systems change efforts to ensure that global learning strategies and
initiatives are sustained.

Bringing the World to UNO includes activities to promote sustaining positive practice beyond the
project period. The fifth year of the project will focus on developing a sustainability plan for
curriculum and co-curricular activities developed by the Bringing the World to UNO. One primary
component of the sustainability will be transferring responsibilities adopted by the
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Implementation Team to existing entities in the university structure. Table 6 provides an
overview of some of the key entities critical to sustaining the
Global Learning and Engagement activities.

Table 6: Key entities to sustain Global Learning and Engagement
General Education Committee

Office of Assessment and Institutional
Effectiveness

University Courses and Curriculum Committee

Office of Registrar

Academic Programs & Standards
Subcommittee of Faculty Senate

Transfer responsibility for assessing Global
Learning and Engagement Student Learning
Outcomes within the general education (core)
curriculum
Assist colleges in including Global Learning
and Engagement outcomes, measures and
targets in Institutional Effectiveness plans for
all revised degree programs
Transfer responsibility for assigning the Global
Learning and Engagement designation to
courses
Revise degree audit procedures to include
“Blue” and “Silver” Global Learning and
Engagement Certificate requirements
Transfer responsibility for reviewing/revising
criteria for students to earn “Blue” and “Silver”
Global Learning and Engagement Certificates
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VII. Benchmarks and Key Events
Bringing the World to UNO will take place over a five year period. The project is designed in five
phases, each corresponding to one year. Years one and two focus on supporting faculty to
redesign courses in the general education (core) curriculum to increase student learning
outcomes addressing Global Learning and Engagement. Years three and four continue to
expand the work in the general education curriculum by supporting UNO faculty who have
already addressed Global Learning and Engagement in their courses to serve as consultants to
other faculty. During this period, Bringing the World to UNO will also support teams of faculty in
each academic college to infuse Global Learning and Engagement content and activities within
identified majors. This effort will utilize a Learning Communities model and address multiple
courses within the major requirements of the degree program of study. Year five will continue
the work at the general education and major levels and focus on the development of a
sustainability plan to continue and expand attention to Global Learning and
Engagement student learning outcomes.

2016-17
Action
Initiative 1: Curriculum Enhancement
Review project objectives and actions planned with key
stakeholder groups
Review applications for faculty participants teaching
general education coursework
Identify course consultants from other universities
Provide professional development session for faculty
Support course consultants to meet with participating
faculty
Initiative 2: Incentivize Participation
Provide incentives to faculty
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Disseminate Global Learning Certificate requirements to
students and academic advisors
Identify Global Learning & Engagement Courses
Track enrollment in Global Learning & Engagement
Courses
Initiative 3: Institutionalize Process
Create structure for repository
Disseminate student learning outcomes
Review project data to identify policy/procedure needs
Support systems change efforts to sustain practices
Host annual summit on Global Learning and
Engagement
Disseminate annual report and other publications
2017-18
Action
Initiative 1: Curriculum Enhancement
Prepare and disseminate report on student learning
outcomes to determine where curriculum revisions are
needed
Solicit applications from faculty to participate in Bringing
the World to UNO course design
Review applications for faculty participants teaching
general education coursework
Identify course consultants and program consultants
from other universities
Provide professional development session for faculty
Support course consultants to meet with participating
faculty
Create faculty teams in each college to engage in
redesign of degree requirement coursework
Initiative 2: Incentivize Participation
Provide incentives to faculty
Disseminate Global Learning Certificate requirements to
students and academic advisors
Identify Global Learning & Engagement Courses
Track enrollment in Global Learning & Engagement
Courses
Initiative 3: Institutionalize Process
Collect positive practices to post in repository
Disseminate student learning outcome findings
Review project data to identify policy/procedure needs
Support systems change efforts to sustain practices
Host annual summit on Global Learning and
Engagement
Disseminate annual report and other publications
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2018-19
Action
Initiative 1: Curriculum Enhancement
Prepare and disseminate report on student learning
outcomes to determine where curriculum revisions are
needed
Review applications for faculty participants teaching
general education coursework
Identify course consultants and program consultants
from other UNO and other universities
Provide professional development session for faculty
Support course consultants to meet with participating
faculty
Initiative 2: Incentivize Participation
Provide incentives to faculty
Disseminate Global Learning Certificate requirements to
students and academic advisors
Identify Global Learning & Engagement Courses
Track enrollment in Global Learning & Engagement
Courses
Recognize students who attain Global Learning
Certificate
Initiative 3: Institutionalize Process
Collect positive practices to post in repository
Disseminate student learning outcomes
Review project data to identify policy/procedure needs
Support systems change efforts to sustain practices
Host annual summit on Global Learning and
Engagement
Disseminate annual report and other publications
2019-2020
Action
Initiative 1: Curriculum Enhancement
Prepare and disseminate report on student learning
outcomes to determine where curriculum revisions are
needed
Review applications for faculty participants teaching
general education coursework
Identify course and program consultants from UNO and
other universities
Provide professional development session for faculty
Course consultants provide support to participating
faculty to develop, implement, and evaluate curriculum
revisions
Program consultants provide support to Learning
Communities to revise program of study
Initiative 2: Incentivize Participation
Provide incentives to faculty
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Disseminate Global Learning Certificate requirements to
students and academic advisors
Identify Global Learning & Engagement Courses
Track enrollment in Global Learning & Engagement
Courses
Recognize students who attain Global Learning
Certificate
Initiative 3: Institutionalize Process
Collect positive practices to post in repository
Disseminate student learning outcome findings
Review project data to identify policy/procedure needs
Support systems change efforts to sustain practices
Disseminate annual report and other publications
2020-2021
Action
Initiative 1: Curriculum Enhancement
Prepare and disseminate report on student learning
outcomes to determine where curriculum revisions are
needed
Review applications for faculty participants teaching
general education coursework
Identify course and program consultants from UNO who
can sustain redesign efforts
Provide professional development session for faculty
Support course consultants to meet with participating
faculty
Program consultants provide support to Learning
Communities to revise program of study
Initiative 2: Incentivize Participation
Provide incentives to faculty
Disseminate Global Learning Certificate requirements to
students and academic advisors
Identify Global Learning & Engagement Courses
Track enrollment in Global Learning & Engagement
Courses
Recognize students who attain Global Learning
Certificate
Initiative 3: Institutionalize Process
Collect positive practices to post in repository
Disseminate student learning outcome findings
Review project data to identify policy/procedure needs
Support efforts to sustain practices by transferring key
responsibilities to identified offices/committees
Prepare report to support 5th year SACSCOC report
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VIII. Organizational Structure
Successful implementation of Bringing the World to UNO requires the coordinated efforts of
many parties and structures. Table 7 identifies the role and responsibilities of the key entities
associated with program implementation.
Table 7: Role and responsibilities of key individuals and University structures
Role
President
Interim Provost and Vice President
of Academic Affairs
Associate Provost/ SACSCOC
Liaison

Vice President of Student Affairs

SACSCOC Leadership Team

Bringing the World to UNO
Implementation Team

Bringing the World to UNO
Assessment Subcommittee
Bringing the World to UNO
Curriculum Subcommittee
Bringing the World to UNO CoCurricular Activities Subcommittee
Faculty Senate Subcommittee on
Academic Procedures and
Standards
University Courses and Curriculum
Committee
International Center

Responsibilities
Chairs SACSCOC Leadership Team
Serves as SACSCOC Liaison, reviews and supports
implementation of Bringing the World to UNO
Following the appointment of the Provost July 1, the
Associate Provost (currently Interim Provost) will serve as
primary liaison between Implementation Team and Office
of Academic Affairs
Oversees offices that support co-curricular activities;
Support student affairs staff to integrate co-curricular
activities into Global Learning and Engagement courses
and activities
Review and approve development, design, and
implementation of Bringing the World to UNO and five
year impact plan
Support implementation of Bringing the World to UNO
and make recommendations for adjustments in actions,
assessment, and other critical areas based on
assessment reports of student learning outcomes and
project implementation
Support student learning outcome and implementation
process assessment activities incorporated within
Bringing the World to UNO
Support course and program level curriculum revision
activities to address Global Learning and Engagement
Support use of co-curricular activities on campus and in
the community to address Global Learning and
Engagement
Responsible for recommending academic policy changes
resulting from Bringing the World to UNO implementation
to the Faculty Senate
Responsible for approving newly developed or revised
Global Learning and Engagement courses
Provide support to Bringing the World to UNO
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Implementation Committee to identify international
resources on campus, in the greater New Orleans
community, nationally and abroad
Academic Deans

Department Chairs

Office of Service Learning
Freshman Experience
Advisors Council

Office of the Registrar

Study Abroad Program

Student Government Association

University Marketing and
Communications

Provide support to program Learning Communities to
revise degree programs to increase focus on Global
Learning and Engagement
Provide support to faculty participating in Bringing the
World to UNO to revise general education courses to
increase focus on Global Learning and Engagement
Identify and disseminate opportunities for students to
engage in service learning with a multicultural focus
Disseminate information about Bringing the World to UNO
and Global Learning and Engagement in UNIV 1001
Identify and implement strategies to advise students
about Global Learning and Engagement coursework and
earning the Global Learning and Engagement Certificate
Designate approved courses as Global Learning and
Engagement courses in the Catalog and advising
materials.
Integrate Global Learning and Engagement SLOs in
coursework and assessment; Provide support for Global
Learning and Engagement co-curricular events
Participate in focus groups, serve on Bringing the World
to UNO Implementation Team and provide support for
Global Learning and Engagement activities
Provide support to Bringing the World to UNO
Implementation Team to develop web-based and print
material to disseminate findings and activities

Figure 4 provides an organizational chart to describe how the Quality Enhancement Plan
Coordinator and Implementation Team are supervised and supported by other university offices.

Figure 4: Organizational chart
President

Provost and Vice
President of
Academic Af airs
Assessment
Coordinator

Associate Provost
QEP Coordinator
Implementation
Team
Curriculum
Subcommittee

Co-Curriculum
Subcommittee
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Implementation of Bringing the World to UNO involves the coordinated efforts of many
individuals and units. The overall implementation of the project will be the responsibility of the
Coordinator and the Bringing the World to UNO Implementation Committee. The UNO
Associate Provost (who is also the SACSCOC Liaison) will support the work of the Coordinator
and Committee and will assist in reporting the implementation and results of the QEP to the
Provost and President.

The Implementation Committee will meet on a monthly basis as an entire committee and each
subcommittee (Assessment, Curriculum and Co-Curriculum) will meet at least one other time
between the monthly Committee meetings. A Leadership Team of the Implementation
Committee will manage all matters related to funding and implementation of the QEP. The
Leadership Team consists of the Coordinator of Bringing the World to UNO, the Associate
Provost, the Director of the International Center, and one representative from each academic
college.

Three faculty with responsibilities for international programs will serve as Global Initiatives
faculty to ensure that campus, community, national and international resources are in place to
support the curriculum and co-curricular activities developed by faculty and staff. These faculty
include the Director of the Marshall Plan Center for European Studies, the Director of Latin
American Studies, and the Program Coordinator for the B.A. in International Studies.

An Internationalization Promotion Group will be responsible for ensuring that both the campus
community and the outside community are aware of the activities and projects of Bringing the
World to UNO and for helping to procure widespread participation.
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IX. Resources and Budget
Bringing the World to UNO Budget
Year 1
Year 2
Year 3
Personnel
Project Coordinator
Global Initiatives
Faculty
Service Learning
Coordinator
Graduate Assistant
Student Worker
Faculty Stipends
Course Development
Program
Development
Fringe Benefits
Consultants
Lead Project
Consultant
Content Consultants
Program Consultants
Study Abroad
Scholarships
Instructional
Materials
Professional
Development
Assessment Materials
Co-Curricular
Activities
Print Materials and
Publications
Supplies
Annual Summit
Total

Year 4

Year 5

40,000
46,930

41,200
48,338

42,436
24,894

43,709
25,640

45,020
26,410

5,850

6,026

6,206

6,392

6,584

18,000
7,600

18,000
7,600

18,500
8360

18,500
8360

18,500
8360

4,000

12,000

15,000
20,000

15,000
20,000

15,000

42,583

47,328

47,756

48,726

40,926

12,000

12,000

12,000

12,000

12,000

3,000

9,000
20,000

5,000
15,000
20,000

5,000

20,000

9,000
15,000
20,000

20,000

2,000

6,000

9,000

9,000

9,000

5,000

5,000

5,000

5,000

5,000

1,500
3,000

3,000
3,000

6,000
5,000

6,000
5,000

6,000
5,000

2,000

3,000

3,000

3,000

3,000

1,000
5,000
219,463

2,000
5,000
248,492

3,000
5,000
275,152

4,000
5,000
275,327

4,000
5,000
234,800
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Budget Description
Personnel
The Project Coordinator will serve at .50 FTE to oversee all aspects of Bringing the World to
UNO and to facilitate all meetings of the Implementation Team. The Coordinator will be a faculty
member from one of the academic colleges and will be provided .50 release time from teaching
duties.

Three faculty (Dr. Striffler – Latin American Studies, Dr. Bischof – Marshall Plan Center, Dr.
Hazlett – International Studies) who direct International programs will serve as key faculty to
coordinate the identification of international programs and resources that support the curriculum
and co-curricular development activities supported by Bringing the World to UNO. For years one
and two, each will serve at .20 FTE. Beginning in year three, their time will be reduced to .10
FTE once the primary work of establishing an assets map of international resources has been
completed.

The Coordinator of the Service Learning Program (Ms. Cunningham) will support Bringing the
World to UNO at .15 FTE to complete tasks shared between Global Learning and Engagement
and Service Learning initiatives.

One graduate assistant will be hired to assist the assessment component of Bringing the World
to UNO. Primary duties will focus on supporting the Director of Assessment and Institutional
Effectiveness to collect, summarize, and assist faculty in the analysis of data resulting from the
Global Learning and Engagement initiative.
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Funds are included to support a student worker to support program implementation activities.
Student workers are paid on an hourly basis. The hourly rate is projected at $10.00 during years
one and two and increases to $11.00 for years three through five.

Faculty Stipends

Two types of faculty stipends will be paid with Bringing the World to UNO funds to incentivize
faculty participation in curriculum modification to increase focus on Global Learning and
Engagement. Faculty engaging in course redesign activities will be paid $1,000. During year
one, four faculty (two in English and two in Biology) will participate in course redesign activities.
Year two will include a total of 12 faculty representing the other general education core content
areas. Years 3 through 5 will support 15 faculty annually to participate in course redesign
activities.

Faculty serving on a Curriculum Redesign Team will be paid $1,000. This activity will take place
in years three and four. Each Curriculum Redesign Team will include four faculty members.
Each academic college will support one redesign team annually (4 members X 5 colleges = 20
participating faculty).

Fringe Benefits

The University of New Orleans assesses .44 of full time faculty and staff salary cost for fringe
benefits. All salaries, exclusive of the Graduate Assistant and student worker, will be assessed
fringe benefit costs.
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Consultants

Three types of consultants will be secured to support the implementation of Bringing the World
to UNO: 1) Implementation (lead) consultant, 2) content (course) consultant, and 3) program
(degree program of study) consultant.

Implementation Consultant

The lead consultant will be employed to assist the Bringing the World to UNO Coordinator and
Implementation Committee in project implementation. The Consultant will assist the team in
reviewing student performance and program implementation assessment data to identify the
elements of successful interventions as well as where modifications are needed in project
activities to improve effectiveness. The lead Consultant will provide both on-site (twice annually)
and off-site support to the Implementation Team. The lead consultant will be selected from a
small group of individuals who have served as a leader for the implementation of a QEP at
another university focused on global learning or a closely related topic.

Content Consultants

During years one and two, content consultants will be identified from other universities that have
sponsored Quality Enhancement Plans on global learning and engagement. Content
consultants will provide off-site support (Adobe Connect or Skype meetings) to assist faculty
who are redesigning a specific course to include global content and engagement activities. In
years three through five, content consultants will continue to be identified from other universities
as well as within the University as the project builds the capacity of faculty who demonstrate
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proficiency with infusing global content and engagement activities to serve as peer consultants
to other faculty.

Program Consultants

Beginning in year three, program consultants will be identified from other universities that have
sponsored Quality Enhancement Plans on global learning and engagement. Program
consultants will provide professional development and technical assistance using a Learning
Community model for a small group of faculty representing an academic degree program. The
consultant will assist the group in redesigning a set of courses with the major requirements for
the degree program to include global content and engagement activities to address the targeted
student learning outcomes at the upper division coursework level.

Study Abroad Scholarships
The Study Abroad program will award $20,000 annually in scholarships to assist students in
participating in the summer study abroad program. These funds will target students who
traditionally are not able to participate in the program due to financial need.

Instructional Materials

Funds will be used to support faculty engaged in the redesign of specific courses to purchase
materials to address content related to global learning and engagement. The purpose of these
funds will be to support innovation at the course level. In Year 1, $2,000 will be provided and in
Year 2, $6,000 will be provided. In Years 3 – 5, $9,000 will be allocated annually for instructional
materials.
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Professional Development

These funds will be used in two ways: 1) to enroll participating faculty and staff in web-based
seminars on global learning and engagement, and 2) to support the Project Coordinator and two
other members of the Bringing the World to UNO Committee to attend a national conference
appropriate to the topic of global learning/engagement. Each year, $5,000 will be provided to
support professional development activities.

Assessment Materials

These funds will be used to support the use of the Global Perspectives Inventory (GPI)
throughout the duration of the Bringing the World to UNO implementation period. Sufficient
funds are provided to administer the GPI to students participating in the redesigned
coursework/curriculum and a representative sample of students who are not participating in the
redesigned coursework/curriculum.

Co-Curricular Activities

These funds will be used to support the costs of campus activities focused on
global/international content and issues. Funds will support activities designed for campus-wide
participation as well as activities nominated by a college for students enrolled in a specific
program of study.
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Print Materials/Publications

Although most information will be disseminated electronically, funds will be available to support
printing costs for materials related to marketing Bringing the World to UNO activities and
publication of an annual report.

Supplies

These funds will purchase office supplies to support the Bringing the World to UNO Coordinator,
Implementation Committee and Subcommittees responsible for project activities. Beginning in
year 3, funds will also be used to purchase cords recognizing students earning the Global
Learning certificate at commencement.

Annual Summit

The summit will be held annually on campus to disseminate findings related to Global Learning
and Engagement student learning outcomes and project implementation assessment, allow
participating students, faculty and staff to highlight accomplishments, and recruit faculty and
staff to participate in Bringing the World to UNO activities.

Management of Funds

All project funds, with the exception of fringe benefits, will be set aside in a dedicated fund for
the Quality Enhancement Plan. The designation of a specific budget tracking code in PeopleSoft
will allow the Project Coordinator to track expenses accurately and ensure that the University
appropriates sufficient funding to support the proposed project.
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X. Project Evaluation and Assessment
The Bringing the World to UNO Subcommittee on Assessment engaged in a rigorous process to
identify and develop assessments appropriate to the targeted Student Learning Outcomes. This
section presents a description of the process followed to review existing instruments, a
description of the assessments selected and developed, and a description of the overall
assessment plan to measure the impact of Bringing the World to UNO on student learning as
well as the degree of implementation.

The Subcommittee identified three main components for the assessment plan: 1) direct
measures, 2) indirect measures, and 3) effectiveness and efficiency measures to assess the
process used to promote and expand global learning and engagement. Figure 5 illustrates how
assessment data collected through

Figure 5: Continuous Improvement Cycle

project activities inform plans to
improve specific elements of project
operation. These improved strategies
then result in additional assessment

Actions
Revised Actions
New Actions

data to continue refinement of Bringing
the World to UNO strategies and
improve student Global Learning and
Engagement outcomes.

Improvement
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Direct Measures

For direct measures, the Bringing the World to UNO Assessment Subcommittee reviewed a set
of rubrics published by the Association of American Colleges and Universities (AAC&U)
(http://www.aacu.org/value/index/cfm.) to evaluate students across programs and courses. The
Valid Assessment of Learning in Undergraduate Education (VALUE) rubrics were developed by
faculty and assessment expert teams across the country and have been used by more than
2000 institutions as to support assessment efforts.

The Assessment Subcommittee decided to use a total of four rubrics as direct measures of the
Student Learning Outcomes. The rubrics actually are based on five of the AAC&U rubrics. The
AAC&U Intercultural Knowledge and Competence rubric will be used as published. The Global
Learning rubric has been modified to increase its focus on global content and situations. The
AAC&U Civic Engagement rubric has been modified to address Global Engagement. Finally, the
Assessment Committee targeted effective communication skills as an area for assessment but
was concerned about using the two rubrics published by AAC&U for that purpose. Upon further
review, the Committee learned that the University of Florida had combined these rubrics,
Written Communication and Oral Communication, to measure communication in multiple modes
and add language to reflect emphasis on a global context. Permission was requested and
obtained to use the University of Florida rubric.

Each rubric is provided in this section. Faculty teaching courses focused on global learning and
engagement will utilize one or more of the rubrics to assess student learning in the course. As
appropriate for the specific course, one or more required assignments in the course will be
graded based on the rubric score.
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INTERCULTURAL KNOWLEDGE AND
COMPETENCE VALUE RUBRIC
Definition
Intercultural Knowledge and Competence is "a set of cognitive, affective, and behavioral skills and characteristics that support
effective and appropriate interaction in a variety of cultural contexts.” (Bennett, J. M. 2008. Transformative training: Designing
programs for culture learning. In Contemporary leadership and intercultural competence: Understanding and utilizing cultural diversity to
build successful organizations, ed. M. A. Moodian, 95-110. Thousand Oaks, CA: Sage.)
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell one) level
performance.

Capstone
4

Milestones
3

2

Benchmark
1

Knowledge
Cultural self- awareness

Articulates insights into
own cultural rules and
biases (e.g. seeking
complexity; aware of how
her/his experiences have
shaped these rules, and
how to recognize and
respond to cultural
biases, resulting in a shift
in self-description.)

Recognizes new
perspectives about own
cultural rules and biases
(e.g. not looking for
sameness; comfortable
with the complexities that
new perspectives offer.)

Identifies own cultural
rules and biases (e.g.
with a strong preference
for those rules shared
with own cultural group
and seeks the same in
others.)

Shows minimal
awareness of own
cultural rules and biases
(even those shared with
own cultural group(s))
(e.g. uncomfortable with
identifying possible
cultural differences with
others.)

Knowledge
Knowledge of cultural
worldview frameworks

Demonstrates
sophisticated
understanding of the
complexity of elements
important to members of
another culture in relation
to its history, values,
politics, communication
styles, economy, or
beliefs and practices.

Demonstrates adequate
understanding of the
complexity of elements
important to members of
another culture in relation
to its history, values,
politics, communication
styles, economy, or
beliefs and practices.

Demonstrates partial
understanding of the
complexity of elements
important to members of
another culture in relation
to its history, values,
politics, communication
styles, economy, or
beliefs and practices.

Demonstrates surface
understanding of the
complexity of elements
important to members of
another culture in relation
to its history, values,
politics, communication
styles, economy, or
beliefs and practices.

Skills
Empathy

Interprets intercultural
experience from the
perspectives of own and
more than one worldview
and demonstrates ability
to act in a supportive
manner that recognizes
the feelings of another
cultural group.

Recognizes intellectual
and emotional
dimensions of more than
one worldview and
sometimes uses more
than one worldview in
interactions.

Identifies components of
other cultural
perspectives but
responds in all situations
with own worldview.

Views the experience of
others but does so
through own cultural
worldview.

Skills
Verbal and nonverbal
communication

Articulates a complex
understanding of cultural
differences in verbal and
nonverbal communication
(e.g., demonstrates
understanding of the
degree to which people
use physical contact
while communicating in
different cultures or use
direct/indirect and
explicit/implicit meanings)
and is able to skillfully
negotiate a shared
understanding based on
those differences.

Recognizes and
participates in cultural
differences in verbal and
nonverbal communication
and begins to negotiate a
shared understanding
based on those
differences.

Identifies some cultural
differences in verbal and
nonverbal communication
and is aware that
misunderstandings can
occur based on those
differences but is still
unable to negotiate a
shared understanding.

Has a minimal level of
understanding of cultural
differences in verbal and
nonverbal
communication; is unable
to negotiate a shared
understanding.
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Attitudes
Curiosity

Attitudes
Openness

Capstone
4
Asks complex questions
about other cultures,
seeks out and articulates
answers to these
questions that reflect
multiple cultural
perspectives.
Initiates and develops
interactions with
culturally different others.
Suspends judgment in
valuing her/his
interactions with
culturally different others.

Milestones
3
2
Asks deeper questions
Asks simple or
about other cultures and
surface questions
seeks out answers to
about other cultures.
these questions.

Benchmark
1
States minimal interest in
learning more about
other cultures.

Begins to initiate and
develop interactions with
culturally different others.
Begins to suspend
judgment in valuing her/his
interactions with culturally
different others.

Receptive to interacting
with culturally different
others. Has difficulty
suspending any
judgment in her/his
interactions with
culturally different others,
but is unaware of own
judgment.
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Expresses openness
to most, if not all,
interactions with
culturally different
others. Has difficulty
suspending any
judgment in her/his
interactions with
culturally different
others, and is aware
of own judgment and
expresses a
willingness to
change.

GLOBAL LEARNING VALUE RUBRIC
Definition
Global learning is a critical analysis of and an engagement with complex, interdependent global systems and
legacies (such as natural, physical, social, cultural, economic, and political) and their implications for people’s lives and
the earth’s sustainability. Through global learning, students should 1) become informed, open-minded, and responsible
people who are attentive to diversity across the spectrum of differences, 2) seek to understand how their actions affect
both local and global communities, and 3) address the world’s most pressing and enduring issues collaboratively and
equitably.
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet
benchmark (cell one) level performance.
Capstone
4

Milestones
3

2

Benchmark
1

Global SelfAwareness

Effectively addresses
significant issues in the
natural and human world
based on articulating one’s
identity in a global context.

Evaluates the global impact
of one’s own and others’
specific local actions on the
natural and human world.

Analyzes ways that human Identifies some connections
actions influence the natural between an individual’s
and human world.
personal decision-making
and certain local and global
issues.

Perspective
Taking

Evaluates and applies
diverse perspectives to
complex subjects within
natural and human systems
in the face of multiple and
even conflicting positions
(i.e. cultural, disciplinary,
and ethical.)

Synthesizes other
perspectives (such as
cultural, disciplinary, and
ethical) when investigating
subjects within natural and
human systems.

Identifies and explains
multiple perspectives (such
as cultural, disciplinary, and
ethical) when exploring
subjects within natural and
human systems.

Identifies multiple
perspectives while
maintaining a value
preference for own
positioning (such as
cultural, disciplinary, and
ethical).

Cultural
Diversity

Adapts and applies a deep
understanding of multiple
worldviews, experiences,
and power structures while
initiating meaningful
interaction with other
cultures to address
significant global problems.

Analyzes substantial
connections between the
worldviews, power
structures, and experiences
of multiple cultures
historically or in
contemporary contexts,
incorporating respectful
interactions with other
cultures.

Explains and connects two
or more cultures historically
or in contemporary contexts
with some
acknowledgement of power
structures, demonstrating
respectful interaction with
varied cultures and
worldviews.

Describes the experiences
of others historically or in
contemporary contexts
primarily through one
cultural perspective,
demonstrating some
openness to varied cultures
and worldviews.

Personal and
Social
Responsibility

Takes informed and
responsible action to
address ethical, social, and
environmental challenges in
global systems and
evaluates the local and
broader consequences of
individual and collective
interventions.

Analyzes the ethical, social,
and environmental
consequences of global
systems and identifies a
range of actions informed by
one’s sense of personal and
civic responsibility.

Explains the ethical, social,
and environmental
consequences of local and
national decisions on global
systems.

Identifies basic ethical
dimensions of some local
or national decisions that
have global impact.
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Understanding Global
Systems

Applying Knowledge to
Contemporary Global
Contexts

Capstone
4
Uses deep knowledge of
the historic and
contemporary role and
differential effects of
human organizations
and actions on global
systems to develop and
advocate for informed,
appropriate action to
solve complex problems
in the human and natural
worlds.

Milestones
3
2
Analyzes major
Examines the historical
elements of global
and contemporary roles,
systems, including their
interconnections, and
historic and
differential effects of
contemporary
human organizations
interconnections and the and actions on global
differential effects of
systems within the
human organizations
human and the natural
and actions, to pose
worlds.
elementary solutions to
complex problems in the
human and natural
worlds.

Benchmark
1
Identifies the basic role
of some global and local
institutions, ideas, and
processes in the human
and natural worlds.

Applies knowledge and
skills to implement
sophisticated,
appropriate, and
workable solutions to
address complex global
problems using
interdisciplinary
perspectives
independently or with
others.

Plans and evaluates
more complex solutions
to global challenges that
are appropriate to their
contexts using multiple
disciplinary perspectives
(such as cultural,
historical, and scientific).

Defines global
challenges in basic
ways, including a limited
number of perspectives
and solutions.
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Formulates practical yet
elementary solutions to
global challenges that
use at least two
disciplinary perspectives
(such as cultural,
historical, and scientific).

GLOBAL ENGAGEMENT RUBRIC
Definition

Global Engagement is defined as a level of comprehensive internationalization that results in our
students’ learning the necessary knowledge, skills, and attitudes to engage effectively in the world community
Evaluators are encouraged to assign a zero to any work sample or collection of work that does not meet benchmark (cell
one) level performance.
Capstone
4

Milestones
2

3

Benchmark
1

Diversity of
Communities and
Cultures

Demonstrates
evidence of adjustment
in own attitudes and
beliefs because of
working within and
learning from diversity
of communities and
cultures. Promotes
others' engagement
with diversity.

Reflects on how own
attitudes and beliefs
are different from those
of other cultures and
communities. Exhibits
curiosity about what
can be learned from
diversity of
communities and
cultures.

Has awareness that
own attitudes and
beliefs are different
from those of other
cultures and
communities. Exhibits
little curiosity about
what can be learned
from diversity of
communities and
cultures.

Expresses attitudes
and beliefs as an
individual, from a onesided view. Is
indifferent or resistant
to what can be learned
from diversity of
communities and
cultures.

Analysis of
Knowledge

Connects and extends
knowledge (facts,
theories, etc.) from
one's own academic
study/field/discipline to
global engagement
and to one's own
participation in global
affairs.

Analyzes knowledge
(facts, theories, etc.)
from one's own
academic
study/field/discipline
making relevant
connections to global
engagement and to
one's own participation
in global affairs

Begins to connect
knowledge (facts,
theories, etc.) from
one's own academic
study/field/discipline to
global engagement
and to tone's own
participation in global
affairs

Begins to identify
knowledge (facts,
theories, etc.) from
one's own academic
study/field/discipline
that is relevant to
global engagement
and to one's own
participation in global
affairs

Civic Identity and
Commitment

Provides evidence of
experience in global
engagement activities
and describes what
she/he has learned
about her or himself as
it relates to a
reinforced and clarified
sense of global identity
and continued
commitment to public
action.

Provides evidence of
experience in global
engagement activities
and describes what
she/he has learned
about her or himself as
it relates to a growing
sense of global identity
and commitment.

Evidence suggests
involvement in global
engagement activities
is generated from
expectations or course
requirements rather
than from a sense of
global identity.

Provides little evidence
of her/his experience in
global engagement
activities and does not
connect experiences to
global identity.

Civic Communication Tailors communication
strategies to effectively
express, listen, and
adapt to others to
establish relationships
to further global action

Effectively
communicates in
global context,
showing ability to do all
of the
following: express,
listen, and adapt ideas
and messages based
on others'
perspectives.

Communicates in
global context,
showing ability to do
more than one of the
following: express,
listen, and adapt ideas
and messages based
on others'
perspectives.

Communicates in
global context,
showing ability to do
one of the following:
express, listen, and
adapt ideas and
messages based on
others' perspectives.
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Civic Action and
Reflection

Civic
Contexts/Structures

Capstone
4
Demonstrates
independent
experience and
shows initiative in
team leadership of
complex or multiple
global engagement
activities,
accompanied by
reflective insights or
analysis about the
aims and
accomplishments of
one’s actions.
Demonstrates ability
and commitment to
collaboratively work
across and within
community contexts
and structures to
achieve a global aim.

Milestones
2
3
Demonstrates
Has clearly
independent
participated in
experience and team
globally focused
leadership of global
actions and begins to
action, with reflective
reflect or describe
insights or analysis
how these actions
about the aims and
may benefit
accomplishments of
individual(s) or
one’s actions.
communities.

Benchmark
1
Has experimented
with some global
activities but shows
little internalized
understanding of their
aims or effects and
little commitment to
future action.

Demonstrates ability
and commitment to
work actively within
community contexts
and structures to
achieve a global aim.

Experiments with
global contexts and
structures, tries out a
few to see what fits.

Note: Adapted from VALUE Civic Engagement Rubric
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Demonstrates
experience identifying
intentional ways to
participate in global
contexts and
structures.

QEP Communication Rubric
SLO
Components

Outstanding
3

Satisfactory
2

Unsatisfactory
1

Not Applicable
0

Sensitivity

Effectively and
consistently exhibits
sensitivity, comprehends
cultural differences, and
navigates appropriately
in various sensitive
intercultural situations

Usually exhibits
sensitivity,
comprehends
cultural differences,
and navigates
appropriately in
various sensitive
intercultural
situations.

Rarely or never
exhibits sensitivity,
comprehends
cultural differences,
and navigates
appropriately in
various sensitive
intercultural
situations.

Not Applicable
to Assignment
or Course

Production

Effectively and
consistently understands
how to communicate
(verbal and non-verbal)
effectively in intercultural
and global contexts.

Usually understands
how to communicate
(verbal and nonverbal) effectively in
intercultural and
global contexts.

Rarely or never
understands how to
communicate
(verbal and nonverbal) effectively in
intercultural and
global contexts.

Not Applicable
to Assignment
or Course

Awareness

Effectively and
consistently recognizes
and explores
intercultural
communication
differences (verbal and
non-verbal).

Usually recognizes
and explores
intercultural
communication
differences (verbal
and non- verbal).

Rarely or never
recognizes and
explores
intercultural
communication
differences (verbal
and non-verbal).

Not Applicable
to Assignment
or Course

Adaptability

Effectively and
consistently explores
and adapts multiple
cultural perspectives into
their own world view.

Usually explores and
adapts multiple
cultural perspectives
into their own world
view.

Rarely or never
explores and
adapts multiple
cultural
perspectives into
their own world
view.

Not Applicable
to Assignment
or Course

Acceptance

Effectively and
consistently expresses
and fosters openness to
other cultural views,
differences, and
opinions.

Usually expresses
and fosters
openness to other
cultural views,
differences, and
opinions.

Rarely or never
expresses and
fosters openness to
other cultural views,
differences, and
opinions.

Not Applicable
to Assignment
or Course

NOTE: Used with permission from the University of Florida
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Indirect Measures

The Assessment Subcommittee was committed to the use of existing instruments to measure
Bringing the World to UNO Student Learning Outcomes. A number of commercially available
instruments were reviewed including the following:
•

Cross Cultural Adaptability Inventory

•

Global Competence Aptitude Assessment (GCAA)

•

Global Perspectives Inventory (GPI)

•

Intercultural Development Inventory

•

Intercultural Effectiveness Scale

Based on the review, the Global Perspectives Inventory was selected and a decision was
reached to pilot the use of the inventory to assess appropriateness in terms of both content and
ease of administration. The GPI was piloted with three groups of undergraduate students: new
freshmen students, new transfer students, and students who had completed a study abroad
experience in the previous summer. As seen in Table 8, The GPI has six scales that measure
global learning. Pilot results indicated that new students scored below the undergraduate
average on three of the six measures: cognitive knowing, intrapersonal identify, and
interpersonal social responsibility. Transfer and Study Abroad students scored above the
undergraduate average on all scales except interpersonal social responsibility. Following the
pilot, the Assessment Subcommittee selected the Global Perspectives Inventory as an indirect
measure for Bringing the World to UNO. Appendix F provides more detail about the Global
Perspectives Inventory and the six scales that comprise the assessment.
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Table 8: Global Perspectives Inventory Pilot Results
Scale

New Students

Transfer Students

Study Abroad

Cognitive Knowing Scale

3.31

3.98

3.88

Cognitive Knowledge Scale

3.66

3.70

4.15

Intrapersonal Identify Scale

4.03

4.20

4.14

Intrapersonal Affect Scale

4.12

4.21

4.53

Interpersonal Social Responsibility

3.58

3.66

3.66

3.56

3.55

3.91

Scale
Interpersonal Social Interactions
Scale

Based on a review of the literature and a presentation at the SACSCOC annual meeting, the
Assessment Subcommittee identified an assessment developed by the University of Florida,
International Communication (IntCOMM) Attitudes and Beliefs. Permission to use the survey
has been granted by the University of Florida and the survey has been organized in a format
that can be supported by Moodle, our learning management system. This will allow faculty to
import the questions into a Moodle survey and collect responses that can be transferred to an
Excel workbook for reporting and analysis. Appendix G presents a copy of the survey.

Table 9 provides a summary of how each assessment used by Bringing the World to UNO
aligns with each Student Learning Outcome addressed by the project.
Table 9: Alignment of Assessments by Student Learning Outcome
SLO
1. Students identify,
describe, and explain
global and
intercultural
conditions and
interdependencies.
2. Students make
informed critical
assessments of global

Assessment
Intercultural
Knowledge and
Competence Value
Rubric

Type
Direct

Notes
Administered in select
core courses and
major area
coursework

Global Learning Value Direct
Rubric

Administered in select
core courses and
major area
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events, processes,
trends and issues and
convey the
interconnectedness of
political, economic
and environmental
systems.
3. Students analyze,
interpret, and
evaluate global and
intercultural issues via
engagement
strategies including
the use of information
technologies.
4. Students
demonstrate an ability
to communicate and
interact effectively
with members of other
cultures.

5. Students reflect
upon and integrate
global learning and
engagement
experiences.
6. Students recognize
and appreciate
cultural diversity and
multiple world views.

coursework

Global Engagement
Rubric

Direct

Administered in select
core courses and
major area
coursework

Communication
Rubric

Direct

Administered in select
core courses and
major area
coursework

Direct
Intercultural
Knowledge and
Competence

Indirect

University of Florida
Communication
Survey
Global Learning Value Direct
Rubric

Global Learning Value Direct
Rubric
Global Engagement
Direct
Rubric
Global Perspectives
Indirect
Inventory

Administered to
sample of students
participating in
revised coursework
Administered in select
core courses and
major area
coursework
Administered in select
core courses and
major area
coursework
Administered twice for
incoming and
completing students

Process Measures

Another important component of the assessment plan focuses on critical measures other than
student learning. These output measures focus on the number of participants, including both
students and faculty, as well as the extent of curriculum and co-curricular changes to promote
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global learning and engagement. Another feature of the assessment plan is the collection of
barriers and strategies identified by participating faculty and staff when modifying coursework
and co-curricular activities to focus on global learning and engagement.

Following is a list of the outcome measures to be tracked and reported annually:



Number of faculty participating in professional development activities;



Number of courses modified to address global learning and engagement



Number of students participating in modified coursework



Number of students receiving graduation recognition for global learning/engagement



Number of campus organizations sponsoring global learning/engagement activities



Number of students participating in co-curricular activities



Number of international/multicultural community organizations supporting coursework
and co-curricular activities



Number of strategies reported by faculty and staff when enhancing global learning and
engagement within courses or co-curricular activities



Number of barriers reported by faculty and staff when attempting to enhance global
learning and engagement within courses or co-curricular activities

Collection, Management and Use of Data

The primary group responsible for the stewarding data collection and management will be the
Assessment Subcommittee. Direct measures of student performance will be assessed using the
four rubrics previously described. Faculty members teaching an identified Global Learning and
Engagement course will be responsible for scoring the appropriate rubric aligned with Student
Learning Outcomes being addressed in their course. Rubric scores will be submitted to the
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Assessment Subcommittee via a Moodle gradebook organized by the project for each
participating course. Rubric scores will be used in three ways:

Student level – rubric scores will contribute to the overall grade in a given class. Also, students
earning the Global Learning and Engagement certificate must demonstrate mastery of all
Student Learning Outcomes.

Course level- Faculty will use the class average on rubric scores to assess how well the course
content and associated activities addressed the targeted Student Learning Outcomes

University level – Bringing the World to UNO will use the overall scores on the rubrics to
determine how well each Student Learning Outcome and the associated elements assessed for
each, are being addressed across the university curriculum

The Assessment Subcommittee will also administer the indirect assessments (University of
Florida Communication Survey and Global Perspectives Inventory). Results will be reviewed
annually to determine the impact of Bringing the World to UNO on global learning and
communication skills. As noted, the University of New Orleans also administers NSSE every
other year. New NSSE assessment results will be available for two of the five years of the
project. These data will also be used by the Assessment Subcommittee to evaluate gains
related to diversity as that is one of the topical modules used by UNO.

Process data will be collected by the other Subcommittees of the project. The Curriculum
Subcommittee will report data each semester on the number and type of courses being revised,
the demographics of the participating faculty, and student participation data. The Co-Curriculum
Subcommittee will maintain records of the number of campus, community and international
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organizations supporting both class and extracurricular activities completed as part of Bringing
the World to UNO.

The Implementation Committee, as a whole, will receive quarterly reports on direct, indirect, and
process measures to review. These reports will assist the Committee in determining the
progress made toward student learning and project operation. Another source of data to assist
the Committee in determining project effectiveness, will be an analysis of quarterly budget
reports. Budget data will inform decisions regarding resource allocation and cost effectiveness.

Figure 6 presents a logic model that provides a clear description of the links between each
component of the Assessment Plan. The logic model includes five components: 1) rationale, 2)
inputs, 3) activities, 4) outputs, and 5) outcomes.
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Figure 6. Logic Model for Bringing the World to UNO

Rationale

Inputs

Activities

Outputs

Outcome

Why is this
important?

What are we doing
now?

What will we do?

What products, events, &
services will lead to
program outcomes?

What learning outcomes will
be achieved?

• Students must be

Curriculum
• Global learning content in
general education (core)
courses
• Global learning content in
selected academic majors
representing each
academic college
• Collaboration with
community resources with
global focus to support
course assignments
• Study abroad program

prepared to
compete in a global
market
• Students must
understand their
role within an
international
community
• Students need to
be prepared to
engage in
increasingly diverse
communities

Co-Curricular
• Global
learning/engagement
activities sponsored by
student organizations
• Freshman common read
program
• International learning
community in residence
hall
Budge t to support
QEP activities
• $1,253,233 budgeted
over five year
implementation period

Curriculum
• Incorporate global
learning/engagement
content/activities in general
education (core) discipline
courses
• Conduct curriculum mapping
for coursework in selected
majors to enhance global
learning/engagement
Campus Initiatives
• Increase service learning
opportunities within Study
Abroad program
• Coordinate student recognition
and curriculum development
activities with the Service
Learning program
Co-Curricular
• Expand global
learning/engagement activities
sponsored by Student
organizations
• Increase international
interactions
Community
• Increase collaborative work
with community organizations to
support global
learning/engagement activities
• Increase collaborative work
with international organizations
to support global
learning/engagement activities

Curriculum E nhance ment
• Number of general
education (core) courses
modified to include global
learning/engagement
activities
• Number of courses in
academic majors modified to
include global
learning/engagement
activities
• Number of students by
college participating in global
learning/engagement
courses
• Number and type of faculty
participating in professional
development activities and
learning communities
Co-Curricular
• Number of student
organizations sponsoring
global learning/engagement
activities
• Number and demographics
of students participating in
global learning/engagement
activities
Community
• Number of community
organizations supporting
global learning/engagement
activities
• Number of international
organizations supporting
global learning/engagement
activities

Knowledge
• Students identify, describe,
and explain global and
intercultural conditions and
interdependencies.
• Students make informed
critical assessments of global
events, processes, trends and
issues and convey the
interconnectedness of political,
economic and environmental
systems.
Skills
• Students analyze, interpret,
and evaluate global and
intercultural issues via
engagement strategies including
the use of information
technologies.
• Students demonstrate an
ability to communicate and
interact effectively with members
of other cultures.
Attitude s
• Students reflect upon and
integrate global learning and
engagement experiences.
• Students recognize and
appreciate cultural diversity and
multiple world views.

Bringing the World to UNO: Global Learning and Engagement
University of New Orleans

XI. References
American Council on Education. (2011). Strength through global leadership and engagement:
U.S. higher education in the 21st century. Report of the Blue Ribbon Panel on Global
Engagement. Center for Internationalization and Global Engagement, American Council
on Education. Washington, DC.
American Council on Education. (2012). Mapping Internationalization on U.S. Campuses: 2012
Edition. Center for Internationalization and Global Engagement, American Council on
Education. Washington, DC.
Arasaratnam, L. A. (2009). “The Development of a New Instrument of Intercultural
Communication Competence.” Journal of Intercultural Communication, (20), 1-11.
Bennett, J. and R. Salonen. (2007). Intercultural Communication and the New American
Campus. Change, 39 (2), 46-50.
Bielaczyc, K., & Collins, A. (1999). In C. M. Reigeluth (Ed.): Instructional design theories and
models, Vol. II. Mahwah NJ: Lawrence Erlbaum Associates.
Braskamp, L. A., and Engberg, M. E. (2011). “How Colleges Can Influence the Development of
a Global Perspective.” Liberal Education, 97 (3-4), 34-39.
Cardenas, D. L. (2012). “Challenges and Rewards of Teaching Intercultural Communication in
a Technical Writing Course: A Case Study.” Journal of Technical Writing and
Communication, 42 (2), 143-158.
Deardorff, D. K. (2006). “Identification and Assessment of Intercultural Competence as a
Student Outcome of Internationalization.” Journal of Studies In International Education,
10 (3), 241-266.

70

Bringing the World to UNO: Global Learning and Engagement
University of New Orleans
Ford, M. and Friederici, P. (2008). “An Inconvenient Curriculum.” The Educational Forum, 71
(4), 96-298.
Greene, M. F., and Shoenberg, R. (2006). Where Faculty Live: Internationalizing the
Disciplines. Washington, DC: American Council on Education.
Hudzik, J. K. (2011). Comprehensive Internationalization: From Concept to Action. NAFSA:
Association of International Educators, Washington, D.C.
Hunt, L. (2014). “Reframing History.” The Chronicle Review. B4-5. (August 15, 2014)
Leask, B. (2009). “Using Formal and Informal Curricula to Improve Interactions Between Home
and International Students.” Journal of Studies In International Education, 13 (2), 205221.
Louhiala-Salminen, L., and Kankaanranta, A. (2011). “Professional Communication in a Global
Business Context: The Notion of Global Communicative Competence.” IEEE
Transactions on Professional Communication, 54 (3), 244-262.
Miller, A. T., and Fernandez, E. (2007). « New Learning and Teaching from Where You've
Been: The Global Intercultural Experience for Undergraduates.” New Directions For
Teaching And Learning, (111), 55-62.
Reich, J. C. (2012). “Global Learning as General Education for the 21st Century.” Educational
Research and Reviews 7 (21), 464-473.
Rudisille, J., Sans, L., Slater, L., and Thibe, G. with Eaton, M., and Swanson, R. (2011).
Engaging Global Citizens Outside the Classroom: A Guide for Campus Professionals.
Bloomington, IN: Association of College Unions International.
Scardamalia, M., & Bereiter, C. (1994). Computer support for knowledge-building communities.
The Journal of the Learning Sciences, 3(3), 265-283.

71

Bringing the World to UNO: Global Learning and Engagement
University of New Orleans
Sperandio, J., Grudzinski-Hall, M., and Stewart-Gambino, H. (2010). “Developing an
Undergraduate Global Citizenship Program: Challenges of Definition and Assessment.”
International Journal of Teaching And Learning In Higher Education, 22 (1), 12-22.
Thorp, H., and Goldstein, B. (2010). Engines of Innovation: The Entrepreneurial University in the
Twenty-First Century. Chapel Hill, NC: University of North Carolina Press.
Wang, J. (2013). “Moving towards Ethnorelativism: A Framework for Measuring and Meeting
Students' Needs in Cross-Cultural Business and Technical Communication.” Journal of
Technical Writing And Communication, 43 (2), 201-218.

72

Appendix A

NSSE Data

73

74

75

76

77

Appendix B

Contextual Analysis Rubric

78

UNIVERSITY OF NEW ORLEANS
CONTEXTUAL ANALYSIS RUBRIC
This rubric is designed to evaluate the extent to which undergraduate students analyze contemporary issues within the context of diverse
disciplinary perspectives. Results will be used for program improvement purposes only.
Course:
Component
Recognize and
appreciate
cultural diversity
so as to
participate
intelligently and
actively in
society

Evaluate issues
within
multicultural,
global and
international
contexts

Instructor:

Student:

Date:

Component Fully Met
(Rating = 3)
Adapts and applies a deep
understanding of multiple
worldviews, experiences, and
power structures while
initiating meaningful
interaction with other cultures
to address significant global
problems.

Component Met
(Rating = 2)
Analyzes substantial
connections between the
worldviews, power
structures, and experience
of multiple cultures
historically or in
contemporary contexts,
incorporating respectful
interactions with other
cultures.

Component Partially Met
(Rating = 1)
Explains and connects two
or more cultures
historically or in
contemporary contexts with
some acknowledgement of
power structures,
demonstrating respectful
interaction with varied
cultures and worldviews.

Component Not Met
(Rating = 0)
Describes the
experiences of others
historically or in
contemporary contexts
primarily through one
cultural perspective.

Applies knowledge and skills
to implement sophisticated,
appropriate, and workable
solutions to address complex
global problems using
interdisciplinary perspectives
independently or with others.

Plans and evaluates more
complex solutions to global
challenges that are
appropriate to their contexts
using multiple disciplinary
perspectives (such as
cultural, historical, and
scientific).

Formulates practical yet
elementary solutions to
global challenges that use at
least two disciplinary
perspectives (such as
cultural, historical,
scientific).

Defines global
challenges in basic
ways.
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Rating

Develop a
personal value
system while
retaining
tolerance for
others

Articulates insights into own
cultural rules and biases (e.g.
seeking complexity; aware of
how her/ his experiences have
shaped these rules, and how
to recognize and respond to
cultural biases, resulting in a
shift in self-description.)
Initiates and develops
interactions with culturally
different others. Suspends
judgment in valuing her/ his
interactions with culturally
different others.

Recognizes new
perspectives about own
cultural rules and biases
(e.g. not looking for
sameness; comfortable
with the complexities that
new perspectives offer.)
Begins to initiate and
develop interactions with
culturally different others.
Begins to suspend
judgment in valuing her/
his interactions with
culturally different others.

Notes:
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Identifies own cultural rules
and biases (e.g. with a
strong preference for
those rules shared with own
cultural group and seeks the
same in others.)
Expresses openness to
most, if not all, interactions
with culturally different
others. Has difficulty
suspending any judgment in
her/ his interactions with
culturally different others,
and is aware of own
judgment and expresses a
willingness to change.

Shows minimal
awareness of own
cultural rules and
biases (even those
shared with own
cultural group(s)) (e.g.
uncomfortable with
identifying possible
cultural differences
with others.)
Has difficulty
suspending any
judgment in her/ his
interactions with
culturally different
others, but is unaware
of own judgment.
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SUMMARY OF UNIVERSITY OF NEW ORLEANS SERVICE LEARNING INITIATIVES

Quality of Life Project: increasing livability and the quality of life by creating value through education,
health, entrepreneurship, and investment in social capital. The Quality of Life Project is a collaborative
research and service project that explores complex social issues, engaging in direct service, developing
solutions, and advocating for systematic change.

Recovery and Renaissance: a multi-faceted partnership addresses life in New Orleans, neighborhood by
neighborhood...discovering, examining, documenting, preserving and promoting awareness of
infrastructure, history, culture, architecture, small business growth; crime, education; parks, and
community services and resources. Working in collaboration, students, community partners, faculty,
and staff explore complex topics and challenges, engage in direct service and hands-on-research, and
advocate for justice and fairness to support the diverse and robust recovery and renaissance that
defines the city of New Orleans.

Global Community Impact: addressing the big earth issues of the 21st century: food, water, shelter,
environment, energy, and sustaining growth in local, regional, and global communities. Global
Community Impact is a service learning initiative focused on exploring, engaging and responding to
critical human needs, addressing major societal issues, and proposing solutions required to sustain the
world’s communities, now and in the future.

Spotlight on Music, Arts and Culture: exploring, discovering, preserving, documenting, and supporting
the distinct character and innovative traditions that define the diverse musical, artistic, and cultural
fabric of New Orleans and the river parishes. This interdisciplinary service learning initiative places
emphasis on applying learned skills and course concepts in cooperation with community partners to
promote, educate, and inform, to increase access and opportunity, and to develop the musical, artistic
and cultural identity of regional New Orleans as well as to advocate for systematic changes needed to
sustain growth and vitality.
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Course Menu | University of New Orleans

ABOUT

ACADEMICS

Prospective Students

ADMISSIONS

Accepted Students

RESOURCES

Current Students

STUDENT LIFE

RESEARCH

Faculty & Staff

ATHLETICS

Parents

Alumni

HOME / GENERAL EDUCATION / COURSE MENU

General Education Home

General Education Course Menu

Add Course Proposal

General Degree Requirements
Course Menu
Goals

The courses included on this menu may be used to satisfy general education requirements.
AREA

REQUIRED
NUMBER OF
CREDIT HOURS COURSES

ENGLISH

Composition 6  

Composition 3

ENGL 1157: English Composition
ENGL 1158: English Composition
ENGL 1159: English Composition Honors

MATH

6

12

MATH
MATH
MATH
MATH
MATH
MATH
MATH
MATH
MATH
MATH
MATH
MATH

SCIENCE

Biology 3
Science 6

Biology 4
Chemistry 4
Earth/Env 2

BIOS 1053: Human Biology for Non-Science Majors
BIOS 1063: Biodiversity for Non-Science Majors
BIOS 1073: Biodiversity

Physics 4

BIOS 1083: Form & Function
CHEM 1001: Chemistry of TV and Movies
CHEM 1002: Life, The Universe and Everything: …
CHEM 1017: General Chemistry I

Assessment
ETS Proficiency Profile
National Survey of Student
Engagement
Evaluation Rubrics
Committee
Resources
Contact Us

COURSES

1021:
1023:
1031:
1032:
1115:
1116:
1125:
1126:
2114:
2124:
2314:
2785:

Prob Solv/Number Rel Elem Tchrs
Prob Solv Geometry Elem Tchrs
Survey Mathematical Thought
Survey Mathematical Thought
College Algebra
College Trigonometry
Precalculus Algebra
Precalculus Trigonometry
Calculus I
Calculus II
Elementary Statistical Methods
Elementary Statistics Business Econ

CHEM 1018: General Chemistry II
EES 1000: Dynamic Earth
EES 1002: Introduction to Environmental Science
PHYS 1005: Astronomy I
PHYS 1006: Astronomy II
PHYS 1061: Physics for Science and Engineering
PHYS 1062: Physics for Science and Engineering
HUMANITIES

Literature 3

Literature 11

ENGL 2041: Major American Writers
ENGL 2043: New Orleans Literature
ENGL 2071: Afro-American Literature I
ENGL 2090: Special Studies in Literature and
Language
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ENGL 2208: Reading Drama

Course Menu | University of New Orleans

ENGL 2228: Reading Poetry
ENGL 2238: Reading Fiction
ENGL 2341: Survey British Literature I
ENGL 2377: The Bible as Literature
ENGL 2378: Introduction to Women’s Literature
ENGL 2521: Introduction to Shakespeare
Other 6

Foreign
Language 4
History 2

EDSP 1001: Basic Sign Language I
FREN 1001: Basic French I
GER 1001: Basic German I

Philosophy 1
Film/Theatre 1

SPAN 1001: Basic Spanish I
HIST 1001: World History I

Women/GS 1

HIST 2501: U.S. History I
PHIL 1000: Introduction to Philosophy
FTA 2650: Oral Communications
WGS 2010: Introduction to Women’s Studies

(Additional
literature courses
may be taken to
satisfy
humanities
requirement 11)
SOCIAL
SCIENCE

6

Anthropology 1
Economics 1
Geography 1
Poli Sci 1
Psychology 1
Sociology 1
Urban Studies 1

ANTH 1010: Peoples of the World
ECON 1203: Principles of Microeconomics
GEOG 1001: World Regional Geography
POLI 2151: U.S. Government and Politics
PSYCH 1000: General Psychology
SOC 1051: Introductory Sociology
URBN 1000: Introduction to Cities

ART

3

Fine Art 1
Music 1
Film/Theatre 1

FA 1010: Art Appreciation
MUS 1000: Music Appreciation
FTCA 1000: Theatre Appreciation

Total required credit hours 39
Total courses 59

2000 Lakeshore Drive
New Orleans, LA 70148
888-514-4275

Faculty & Staff Email

WebStar

Student Email

Moodle

Academic Calendar

Non-Discrimination Statement

Emergency Preparedness

Contact UNO
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Support UNO

A Member of the UL System

ACADEMIC PROGRAMS
A — Z

APPLY NOW

D I R E C T OR Y

EMPLOYMENT

LIBRARY

UNO CALENDAR

SACSCOC Accreditation

Copyright 2015
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GLOBAL PERSPECTIVE INVENTORY (GPI)

The GPI consists of three different forms:

The GPI measures:



General Form -- for students at any stage of their college
journey, and is used as the Pretest for a Study Abroad
experience
New Student Form – for students entering college for the
first time and includes questions about their high school
experiences
Study Abroad Form -- for students who have completed a
study abroad program and asks specific questions about
their experiences and engagement while studying abroad.

Global and holistic student learning and development
Student experiences and perceptions of their campus environment

The GPI measures how a student thinks, views herself
as a person with a cultural heritage, and relates to others from other cultures, backgrounds and values.

View the forms at: https://gpi.central.edu/index.cfm?
myAction=ThreeFormsOfTheGPI

Administration of the GPI
The GPI, an online survey, can be administered
"anytime, anywhere."

At entry into college

At end of first, second or third year

At graduation from college

At the beginning and/or conclusion of an
"education/study abroad" experience

At the beginning and/or conclusion of an
internship, civic engagement project, service learning

Potential Uses
Institutions can use their summary group report
and an Excel data file in









The GPI measures student experiences and
perceptions in three areas.

Accreditation self studies
Program or institutional improvements
Study abroad
Service learning
International student orientation
Analyses of Freshman-to-Senior gains
Recruitment and marketing
Faculty development programs

Global Perspective Institute, Inc.
260 E. Chestnut Street # 3307
Chicago IL 60611
312.420.1056 312.943.4457

https://gpi.central.edu

Email: braskampl@central.edu
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GLOBAL PERSPECTIVE INVENTORY (GPI)

Description of Six Global
Perspective Taking Scales

Using GPI Results
The GPI is designed so institutions can focus on
potential relationships and connections between global
student learning and development and student
experiences in the curriculum, co-curriculum and
community.

Cognitive dimension.
 Knowing. Degree of complexity of one’s view of
the importance of cultural context in judging what
is important to know and value.


Knowledge.
Degree of understanding and
awareness of various cultures and their impact
on our global society and level of proficiency in
more than one language.

Institutions can use results to focus discussion among
colleagues to consider adjustments in the curriculum,
co-curriculum and community that would enhance
global learning and development.

Intrapersonal dimension.
 Identity. Level of awareness of one’s unique
identity, sense of purpose, and degree of acceptance of one’s identity.


The goal for using GPI is to improve:

Affect. Level of respect for and acceptance of
cultural perspectives different from one’s own
and degree of emotional confidence when living
in complex situations.

What do we want
students to be
and become in
terms of their
developing a
holistic and global
perspective?

Interpersonal dimension.
 Social Responsibility. Level of interdependence
and social concern for others.


What can students experience in
college that are most promising in
fostering these desired student
learning outcomes?

EXPERIENCES

Social Interactions. Degree of engagement with
others who are different from oneself and degree
of cultural sensitivity in living in pluralistic settings.

O
U
T
C
O
M
E

Description of Three Types of Student
Experiences and Perceptions

Curriculum

Cocurriculum

Community

Cognitive
Intrapersonal
Interpersonal

Curriculum
Courses, teaching style and student-faculty relationships

Co-curriculum

For more information about Presentations and Publications, Administration of the GPI, Norms and Sample Report visit our website:

Programs and activities such as organized trips, social and
cultural events, immersion experiences, leadership programs and unplanned common student experiences

https://gpi.central.edu

Community
Level of challenge and support, and affiliation with community

Create encounters with differences that make a difference in global learning and development
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I consider different perspectives before making conclusions about them.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I am able to manage when faced with multiple cultural perspectives.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I am open to different cultural ways of thinking in any international context.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I can make effective decisions when placed in different cultural situations.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
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E. Strongly Disagree
ANSWER:

Knowing about other cultural norms and beliefs is important to me.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I am able to think critically to interpret global and intercultural issues.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I actively learn about different cultural norms.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

Understanding different points of view is a priority to me.
A. Strongly Agree

93

B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I can recognize how different cultures solve problems.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

I can contrast important aspects of different cultures with my own.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:

Knowing about other cultural beliefs is important.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:
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I am able to recognize how members of other cultures make decisions.
A. Strongly Agree
B. Agree
C. Neither Agree nor Disagree
D. Disagree
E. Strongly Disagree
ANSWER:
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